


555202  

 

  

12

 87 11 12038(038) 87 11 12

tawassol_journal@yahoo.com 

www.univ-annaba.org 

mailto:tawassol_journal@yahoo.com


555202  

 

  

 



555202  

 

  

0

502

 20

3

4

420

A4

■ 21x20

 ■13 Simplified Arabic 

■2,0

■

0

0

0

0 



555202  

 

  

5  

6

7 222

 

0

5

3

4: 

●

● 

●

5

6

7 

8

 

9

 

 



555202  

 

  

 

 

 

20

00213(038)87.11.12 



555202  

 

  

 

 

 

27  

34  

65

75

99

035

 

053

 

 



525202 

 

 

 

Résumé  
L'étude exprime un certain nombre 

d'opinions concernant la 

terminologie et son implication dans 

la recherche scientifique en général 

et dans la construction des 

connaissances en particulier, soit 

dans les sciences du langage ou 

dans les études littéraires. Nous 

avons centré notre intérêt sur 

l'aspect didactique de ce domaine de 

recherche qui nécessite beaucoup 

plus d'intérêt pour développer des 

méthodes Adéquates à son 

enseignement, vu son importance 

dans la pratique des recherches de 

langues et de littérature arabe. La 

terminologie en tant que science 

pose une double problématique: La 

communication scientifique dans 

l'enseignement: la pratique de la 

recherche dans la description, le 

transfert, et la construction des 

fondements.  
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Abstract              
One of the obstacles facing 

researchers and students is the 

problem of terminology; and 

understanding The terms of any field 

of study is the Key to comprehending 

that subject. The accuracy of the 

famous saying:" Terminology ought 

to be incontestable" can be called 

into question, for scholars have used 

variant definitions for specific terms, 

be it because the scholars specialized 

in different fields of study or because 

they followed varying methodologies. 

This paper will attempt to study the 

linguistic terms as seen and used by 

Al – Fasi Al – Fihri, and how he 

studied the forms of these terms, their 

structures and their meanings. It will 

also try To explain how Al – Fasi Al – 

Fihri used the term "al – Nahu "( 

Syntax)  in  different  entries and 

 meanings. 
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Résumé
 

Le personnage de Faust est, 

aussi bien dans sa réalité 

historique que dans ses 

représentations, un produit 

typique du début des temps 

modernes, qui voit se constituer 

en Europe la notion de 

l'individualisme, et s'articuler le 

débat inévitable entre la vision 

du monde qui prévalait dans la 

chrétienté médiévale et les 

exigences nouvelles nourries par 

l'essor  de l'économie et des 

sciences ainsi que la 

redécouverte des civilisations 

antiques. C'est là que Faust, réel 

et imaginaire, se présente comme 

témoin des grands changements 

à la fin du moyen âge et du début 

de la renaissance. 

 



555202  

 

 

1

Saint Beuve

2

3

0

1543

KundlingRoda

SondwedelHeidelbergCologne



555202  

 

Cracovie

4

Humanistes

5

Sponheim

Johan Tritheim22

1527Johan Virdung

Sabelicus

Georgius SabelicusFaustus 

Junior

6

Wurzbourg



555202  

 

Kreuznach

7

121522

"Bamberg171528

Ingolstadt

Nuremberg

8

Erfurt

9

5

10

GothaMutianus Rufus

291513Erfurt

11

Melanchton



555202  

 

Kundling

Venise

12

13

Butner

1576

HectorUlysseHeleineHercule

SamsonDAVID
14

15

16



555202  

 

17

18

19



555202  

 

Wurtemberg

22

1

TritheimFaust Junior

Georgius Sabellicus

Johan FaustFaust le Fortuné

Faust Senior

2

31548

1561

Conrad Gessner

1542
21



555202  

 

22



555202  

 

01791977

88 

5Sainte Beuve, Chateaubriand et son groupe littéraire, 2 volumes, Paris 

1872, Tome 1, P161, 162.

3

43

BANQUIS Geneviève, Faust à travers quatre siècles, éditions Montaigne, 

Paris, 1955, P11.

41112

512

6

198914

7BANQUIS Geneviève, Faust a travers quatre siècles, P12.

813

916

02

1982142

00Geneviève Banquis, Faust a travers quatre siècles, P12-13

051314

0322

0416

051999137

0642

07Geneviève Banquis, Faust a travers quatre siècles, P15

08

129

09

7



555202  

 

5219

  Geneviève Banquis, Faust a travers quatre siècles, P14

502319

55

197238

 

 

 



525202 

 

 

 

 

Résumé : 
La présente étude, comme 

l’indique son intitulé, tente de 

présenter un bref et précis 

aperçu sur l’adéquation 

scientifique et didactique de la 

théorie Néo-khalilienne, 

élaborée par le linguiste 

Algérien, Abderrahmane Hadj 

Salah, tout en mettant l’accent 

sur les composantes de 

l’adéquation scientifique (telles 

que l’originalité, l’énoncé juste 

et absurde, la transformation, 

le gouverneur, ect …)En effet 

l’adéquation didactique , 

comprend deux champs 

distincts: 

- Champ d’élaboration des 

méthodologies d’enseignement 

- Champ de la didactique de la 

grammaire arabe, qui tiens 

compte de la différence entre 

grammaire scientifique et 

grammaire pédagogique.  



555202  

 

575

05

3



555202  

 

 

5

292475

688

Scholastic
4



555202  

 

2

5



555202  

 

Analyse sémantique

Analyse grammaticale

3

Kernel sentence

Phrases de basePhrases 

dérivée

6
 

4



555202  

 

7

5
8

9

                        05

0

5

02
 

00



555202  

 

       

 

523

0Couple 

ordonné5



9



555202  

 

 

L'enmboîtement

L'enchâssementRécursivité

05

03

04

05



555202  

 

Analyse grammaticale

Analyse sémantique

Dénotation

données sémiologiques

Connotation

6

Formel

Schèmes





523



555202  

 

52345678951

Locuteur-auditeur

06

Compétence lexicale
07

Generator patternSchème 

générateur
08

09

7

52

50

55



555202  

 

53

 

8

54



555202  

 

55

56

57

5



555202  

 

58

59

2

32

50



555202  

 

500

505

503



555202  

 

30

504



555202  

 

505

2511
35

Les besoins 

langagier
33

25



555202  

 

550

34

Savoir-faireSavoir-

Etre
35

555Grammaire Implicite



555202  

 

36

Grammaire Pédagogique

Grammaire Explicite

37

38

39

553

Sentence Patterns



555202  

 

42

Exercices de production

Exercices de création

554

40



555202  

 

555

45

556

43



555202  

 

5

2

3

4



555202  

 

342118

0515457

599685511

5

5987

55995366394

3Gérard Troupeau : La logique d'Ibn Al-Muqaffa et les origines 

de la grammaire Arabe, dans : Arabica , numéro spécial : Etude de 

linguistique Arabe , juin – septembre 1981                                            

4

14

211764

555983

2526

21174243

6

15

2116541

71476

837

937

0238

0038

058183

03



555202  

 

04

5985

0537

0678

07Maria Teresa Cabré : La terminologie , Ed . ArmandColin, 

Paris France 1998, P : 69                                                                       

081477

0977 

52 

5963

50

552

597593

53546

54

55

5613

545759961559

57

553955975

58

54،55،5659935995

553527

59

2115

553535



555202  

 

32

5983

30

35

33

34Besse . H & Galisson . R : Polémique en didactique ;Clé 

international. Paris 1980. p p : 35 – 40                                                    

 Lansier François : Réussir la formation par : ينظرررر  35-

compétences. Ed. Guérin. Montréal (Québec). Canada 2000.          

 -35 

363

597966

37

38

59212112 

2116529

39529

42 Jean-Louis Chiss Et Jacques Filliolet :Des changements 

théoriques dans la linguistique au renouveau de l'exercice de 

grammaire? : Revue de linguistique appliquée N :48, Octobre – 

Décembre 1982, Didier , Erudition, France , p : 52                                

40

45

43

65995935 

 



525202 

 

Résume  
Comment les musulmans 

avaient-ils pu comprendre le 

concept d'interprétation?

comment l'avaient-ils appliqué 

sur les textes religieux et 

littéraires? Comment avaient-

ils adapté leurs connaissances 

à la religion, surtout en matière 

de culte? Ils avaient, malgré la 

spécialité, des relations de 

convergence basées sur 

l'appartenance idéologique. 

C'est ainsi que l'interprétation 

apparaissait  multiple, ce qui 

avait donné naissance à un 

antagonisme intellectuel et  

religieux  qui deviendra par la 

suite un riche patrimoine pour 

tout chercheur arabe 

contemporain. Lui épargnant le 

besoin du patrimoine d’autrui,  

malgré les intersections 

épistémiques et pratiques.  
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Résumé 
Certains orientalistes et quelques 

chercheurs arabes ont fait courir 

que le mot "arabe" n'a pas 

apparu dans ce qu'on appelle la 

poésie Aljahili (préislamique). On 

essaie dans cette recherche de 

désapprouver cette idée à partir 

de la lecture de certains poèmes 

de cette époque. Cette idée des 

orientalistes et de leurs 

successeurs arabes est due à deux 

raisons: la première est 

l'intention de prouver l'absence 

du sentiment national chez ces 

tribus arabes ; la deuxième est la 

lecture erronée de cette poésie. 

Nous analyserons le mot "arabe" 

dans les gravures et dans le texte 

coranique et s'arrêterons sur la 

signification et la présence du 

mot "arabistes." Notre 

méthodologie se repose sur une 

recherche, une lecture et une 

analyse des textes.            
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Résumé 
Los ojos del Tuareg d’Alberto Vázquez-

Figueroa,  est un roman espagnol qui 

raconte la vie des minorités 

marginalisées, et vise a analyser la crise 

des Touaregs, en dénonçant l’injustice 

des conquérants venus d’occident à 

cause du rallye qui se déroule chaque 

année. Le texte est alors chargé d’une 

double fonction à la fois mémorielle et 

revendicative.  Le texte tente de faire 

entendre la voix anonyme du peuple 

Imohagh et présente toute la transition 

qui s'opère entre la société traditionnelle 

Touareg et la modernité. L’objectif de 

notre étude consiste à mettre en évidence 

les représentations du désert dans 

l’imaginaire occidental. Dans cet ordre 

d’idée, nous tenterons de traiter  la 

question de l’altérité et d’exposer le 

malheur des hommes bleus auxquels 

renvoie le texte d’un écrivain occidental.  
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Thomas Mofolo and Ayi 

Kwei Armah: The 

Bankruptcy of the Warrior 

Tradition and the Quest for 

a Legacy of African 

Intellectual Heroism 

 

 

 

 

Prof. Bouteldja RICHE  

Department of English 

Mouloud Mammeri 

University- Tizi Ouzou 

 

 

 
Abstract 

The following article seeks to show how contemporary African writers 

signify on the African warrior tradition to elaborate an ideal of 

heroism more relevant to modern times than the ideal of warrior at 

the heart of violence and political insta 

bility in many African countries today. The discussion is centred on 

Thomas Mofolo’s Chaka and Ayi Kwei Armah’s The Healers. 

 

Résumé 

Cet article montre comment 

les écrivains africains 

contemporains se sont 

soulevés contre la tradition 

épique guerrière pour 

élaborer un idéal d’héroïsme 

plus adéquat avec les temps 

modernes que l’idéal 

guerrier au cœur de la 

violence  et de l’instabilité 

politique dans plusieurs pays 

africains aujourd’hui. La 

discussion se concentre sur 

l’œuvre de Thomas Mofolo 

Chaka et celle de Ayi Kwei 

Armah The Healers.  

 

  

 

Ayi Kwei Armah's interest in the 

African oral epic tradition 

manifested itself in many essays and 

book reviews that he had published 

earlier than The Healers (1978). 11 

For example, in a book review of 

Niane's edition of the Sundjata epic 

that he contributed to Black World in 

May 1974, Armah writes that the 

griot has an all-purpose role in 

traditional West African societies. 

Apart from being a cultural figure, 

he fulfils a political, social and 

educational function. to paraphrase 

Armah’s words, the griot is a 

professional artist trained to use the 

subject matter of his people’s history 

as the raw material of his art. As a 
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“historian and storyteller,” his “art linked indissolubly the functions of 

entertainment and education.” 
2 

This double function explains his 

paramount importance as trustee to “historical and communal truth” in 

traditional West African societies.    

Two years later, Armah followed the book review of Niane’s epic 

with an essay on Thomas Mofolo’s written version of the Zulu epic 

Chaka. Entitled “The Definitive Chaka,” this essay appeared in 

March-1976 issue of the literary journal Transition. Armah praises 

Mofolo unsparingly for the portrait he made of his epic character 

Chaka:   
There is an admirable, stark clarity in the way Mofolo presents 

Chaka's childhood and growth. He shows his childhood as the 

crucial formative period, the seedtime for all the crisis of his adult 

life. As for the process of Chaka's growth, Mofolo shows it to us 

as a difficult, complex progression, but so sure is his technique so 

masterly his grasp of psychological details, that the result has that 

hyaline quality that often marks the most profound works of 

genius. Growth becomes a series of crisis, in each of which Chaka 

moves in an inexorable step to his chosen destiny.
3
 

 

In spite of this adulation, Armah is not all that reverential towards his 

predecessor. Indeed, one feels that Armah has inflated the importance 

of his precursor the better to deflate him. Among other literary 

offences, he reproaches him for not having questioned the idealism of 

the Western versions of Zulu history prevailing in his own time. 

Mofolo has "twisted historical facts because he did not eschew the 

idealism inherent in colonial theory's articulation of the history of the 

Zulu as synonymous with the Chaka biography. From Armah's 

criticism, we gather that Mofolo’s work is successful at the level of 

poesis “maker” but not as “history.”
4 

It follows that Mofolo has not 

been up to the griot's standards in writing the Zulu epic of Chaka 

(1931). 

Armah’s declared interest in the African epic tradition in his non-

fiction also shows in his fiction, particularly in The Healers.  No 

sooner has he started unwinding the narrative thread of this fiction 

than he makes the traditional invocation to his precursors to help him 

in his oral performance of the Akan/Ashanti epic that traces the 

collapse of the Ashanti Empire following the Second Anglo-Ashanti 

War  (1873-1874), what in Ghanaian history is called the Sagrenti Sa.  

Armah starts addressing himself as “child of the Anona masters.” 
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Anona is of one of the seven clans constituting what is usually known 

as the Akan. It is famous for the eloquence of its guild of griots, for 

which the parrot stands as a totemic expression.
5 

Apart from 

announcing that he descends from the most important Akan clan, 

Armah invokes a distinguished line of griots ranging from 

Gnankouman Doua, griot to Maghan Kon Fata, Sunjata's father. 

Gnankouman Doua, as Isidore Opewho writes it in The Epic in 

Africa
6
, is considered as the muse, the Calliope of African epic poetry. 

Armah rounds off his invocation by calling the Zulu praise singer 

Magolwane “the poet of the soaring silver voice,”  Sundjata's griot 

Fasseke Belen Tegui, “master of masters in the arts of eloquence,” and 

most unexpectedly  Thomas Mokopu Mofolo, whom he addresses as 

follows:  

Send me words, Mokopu Mofolo. Send me words of 

eloquence. Words are mere wind, but wind too has always 

been part of our work, this work of sowers for the future, the 

work of storytellers, the work of masters in the arts of 

eloquence. Give me strength for this work, and give your own 

wounded soul reason to smile, seeing in the work of one who 

came after you was not, quick sign that your long, silent 

suffering a small meant, after all, to be in vain.  

 

Neil Lazarus, one of Armah's most pertinent critics, wonders why 

Armah makes the most provocative apostrophes to a man (Mofolo) 

who was not strictly speaking an oral poet but rather a writer like 

himself. He develops the argument that Armah presses forward with 

his project, “formally initiated in Two Thousand Seasons (1973) of 

recuperating and more specifically “traditionalizing” Mofolo’s 

work.
7
We subscribe entirely to Lazarus's point though he has not fully 

fleshed it out. Indeed, as Lazarus has underlined it, the traditionalizing 

swerve from Mofolo's work shows itself even in Two Thousand 

Seasons wherein Armah re-appropriates three characters from Chaka: 
8 

Isanusi, Chaka's diviner, Nandi his mother, and Noliwe, his beloved. 

Whereas in Mofolo these characters function mainly as negative 

figures in Armah they assume a positive function. Isanusi sheds his 

Mephistophelian traits to become an Okeayame, a master in the arts of 

eloquence, who with a group of twenty initiates triggers a rebellion 

against the puppet king Koranche. As for Noliwe, she is no longer the 

victim sacrificed on Chaka's altar of power, but a “pathfinder.” 



 El-Tawassol n°25 Mars 2010 

 
However, the traditionalizing of Mofolo's work is more obvious in 

The Healers. As we have noted above, Armah's critique of Mofolo's 

work appeared in his article on Chaka published in Transition two 

years before the publication of The Healers in 1978. There is enough 

evidence in Armah's novel which suggests that it is a follow-up or a 

sequel to his critique of Mofolo's version of the Zulu epic in his essay 

“The Definitive Chaka”. For example, while Armah’s invocation of a 

long line of griots may be construed as a common technique in epic 

tradition, it posits him as the legitimate heir to that tradition. In his 

capacity as literary legatee and custodian of an oral epic tradition, 

Armah has no problem of “priority” with Thomas Mofolo whom he 

imagines as being only his immediate epic precursor. His Ashanti epic 

has come to “complete” the latter's “work” whose author he sees as 

having remained in a “long silent suffering.”  

There is some truth in Armah's statement above because Thomas 

Mokopu Mofolo interrupted his literary career shortly after the 

publication of Chaka. So far critics have not elicited the reasons 

behind Mofolo's renunciation to the world of letters. But there are 

indications in his correspondence showing that the “ideological 

environment” in which he wrote was too constraining for Mofolo to 

go on with an artistic career which took him increasingly in the 

direction of cultural rehabilitation. Mofolo received his education in a 

missionary school, taught in one of them, and his books Moeti, 

Pitseng and Chaka were printed and published by the same school. 

Because the former two complied more or less with the Christian 

missionary ideology that prevailed at the time, they were given wide 

acclaim in missionary circles. The case was strikingly different with 

Chaka, which includes some elements from Zulu culture and history 

that deeply disturbed the missionaries. In the latter's view, the 

inclusion of African culture in the Christian convert’s epic will hinder 

the cause of progress. Worse, it will wean back the few “saved” 

Africans back into the fold of Satan. In the light of the strictures 

passed on the work by the missionaries to whom Mofolo owes his job 

as teacher, it is not hard to see why he dropped out a promising 

writing career.
9
 

It is for Armah who came to write in the less constraining 

conditions of independent Africa to complete the return to the 

ancestral art of the griot that Mofolo had left unfinished. His 

acceptance of the mission manifests itself in the priority accorded to 

the “scene of orature” over the “scene of writing”
10

 in his fiction. To 
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this end, Armah makes an authorial “intrusion” in the first part of his 

book to make it clear that his story is no simple murder mystery 

though it starts like one. Nor is it a “drooling, idiot tale” (p.2) full of 

Shakespearean and Faulknerian sound and fury signifying nothing. If 

his story starts in medias res it is simply because he wants us to listen 

to and read it as an epic. We are reminded that his story is not “told by 

an unconnected tongue [wherein] the middle hurls itself at the 

astonishing ear before the beginning has even to be mentioned.” (p.2) 

Moreover, in the manner of the griots of the good old days, Armah 

also reminds us of the progressive stages and the broad subject of the 

work after prefatory comments and observations made about its form 

and structure. In a series of rhetorical self-questioning, he lets us know 

that his story does not “belong to any confusing age.” It did not reach 

back to “the time of the poet Nyankoman Dua, seven centuries ago,” 

nor did it take place “ten centuries ago, when Ghana was not just a 

memory [or] in that marvellous black time before the desert was 

turned desert, thirty centuries [thirty stands for a great number in 

Akan]  ago”. His story is not “so old; it “is just over a century old" 

referring to late nineteenth century Ghana at the time of the Second 

Anglo-Ashanti War.  Many other examples can be gathered from 

Armah’s fiction to convincingly argue that Armah seeks the influence 

of the African oral epic tradition. However, since the purpose here is 

the dialogue between The Healers and Mofolo's Chaka, the present 

discussion will focus only on those aspects of form and ideology in 

which the former swerves from the latter in its re-definition of the 

ideal of heroism.  

G.J.B. Watson offers a valuable clue as to where to start when 

looking for how writers belonging to the epic tradition influence each 

other. He writes that “from one angle, the development of the epic 

tradition might be described as a series of re-definitions or refinements 

of the notion of heroism or the heroic.”
11

 With this statement in mind, 

one may ask the following question: How does Armah revise the 

Mofolian image of the African epic hero? In response, we would 

argue that Armah has drawn his epic heroes more in accordance with 

African/Akan tradition than the Christian/ missionary ideology of his 

precursor.  Behind Armah's conception of epic characters are the 

traditional Akan concepts of soul (Okra), personality (Sunsum), 

destiny (Nkrabea), and that of superman (Opanin) one the one hand, 

and anthropological findings about African intellectual brotherhoods 

on the other.   
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Man, according to traditional Akan thought, has an Okra

12
 (a soul) 

which he receives from the Creator (Oneyame) before he was born 

into the world. This Okra is part of God in every man. It is the 

presence of it in man which makes him a living human being. It 

obtains leave from Oneyame to come into this world and in doing so it 

takes with it an errand or Nkrabea. At death, the Okra leaves the body 

and is believed to return to God/Oneyame to give an account of its 

earthly existence. If it has managed to fulfil its destiny by becoming 

perfect it is allowed to remain in heaven, if found still imperfect it will 

be reincarnated and will have to return to earth. In other words, the 

Akrabiri people with thoroughly bad Okra, those who have omitted to 

fill it with goodness are refused permission to stay in the upper 

kingdom.  

The sunsum is an intangible element in man. It accounts for 

character (suban), disposition, special mental endowments and the 

degree of excellence one attains. It is brought out in the appearance 

and the aggregate of peculiar qualities which constitute personal 

individuality, especially moral qualities. The Akan recognise the 

sunsum as the spiritual cause of ill-health, quite apart from the 

physiological causes, which they also recognise as possible sources of 

illness. This explains the closeness between religion and the practice 

of medicine in traditional Akan community. It is believed that not only 

can the sunsum be attacked by witchcraft to cause it illness, but also 

that evil thoughts in one's head may overburden one's sunsum or 

encumber it and cause that person to become ill. The confessions, 

which so often precede traditional treatment of diseases, are regarded 

as a form of unburdening, or a casting off of the load which has 

burdened the sunsum. But that is not all. The Akan have established 

certain institutions in their society which give support to the above-

stated ritual practice. One such institution is the Apo or Odwira 

festival celebrated not only in order to make individuals speak their 

mind and make their “sunsum feel cool and quieted”
13

 but also to help 

the whole clan, which is also believed to have a sunsum, to unburden 

itself of evil and re-establish its social equilibrium.  

J.B.Danquah suggests that in the traditional Akan world, which 

Armah has fictionalised in The Healers, there is a category of 

exceptional men – “supermen” whose okrabea , mission in English,  is 

to salvage the community. He puts it in this way in The Akan Doctrine 

of God:  
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 In the Superman, who may be a great hero, a great warrior, 

or a great statesman, or a great religious leader, a great 

thinker - we sense the consciousness of an evangelizing spirit 

of reformatory mission to save the community or even 

mankind in the name of God, the Nananoum (the ancestors) 

or Nyame. In him the consciousness of some thing sublime 

comes near to experience. This sublimity [sic] means there is 

now something at work which is more pervasive or extensive 

than the accustomed horizon of the community.
14

  

 

This self-transcendence of the “superman” beyond the acknowledged 

ethos of the community is precisely one of the prominent traits which 

give epic proportions to the central characters Damfo, Densu, Asamoa 

Nkwanta  and Araba Jesiwa in  The Healers. All four of them stand 

out of the accustomed horizon of the community in the way they 

question Akan/Ashanti orthodoxies be they religious, political, 

institutional, or historical, orthodoxies that they regard as being 

contrary to the welfare of community.  

The same J.B. Danquah writes that “what the Akan regards to be 

the good is the family. The Akan thus hold the family [i.e., the interest 

of the community] to be the Supreme Good”.
15

 Accordingly, Armah 

has kept involving his four major characters in one type of redemptive 

mission or another: Densu rescues Anan, Damfo cures the diseased 

sunsum of Araba Jesiwa and Asamoa Nkwanta, who in turn partly 

saves both Densu and the Ashanti army from complete defeat. 

Echoing his fellow Ghanaian writer, Armah has the master-healer 

Damfo remind his neophyte Densu that their mission is collective 

rather than individual. During one of his numerous training sessions 

when he emphasises the rigorous demands of the healer's vocation like 

that of renouncing to the pleasures of the world, Damfo stresses that it 

is no only the individual sunsum who needs healing:  

Sometimes a whole people need healing work. Not a tribe not 

a nation. Tribes and nations are just signs that the whole is 

diseased. The healing work that cures whole people is the 

highest work, far higher than the cure of single individuals. 

(p.100) 

Since the healer is also an awakener of people “who have slept too 

long,” Damfo reiterates that his ultimate task is the salvation of the 

entire back race regarded as a family: 
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 Not only that. The Akan community itself was just a little 

piece of something whole - a people that knew only this one 

name we so seldom hear these days Ebibir man. That was the 

community of all back people. (p.102) 

     

 In Armah’s fiction, the healers have not managed to salvage the 

community, but they are for much in the heroic resistance that their 

country opposed to the British invasion during the second Anglo-

Ashanti War. In addition to dignity in defeat, they reveal for the 

contemporary Ghanaian reader the spiritual disease behind the 

political demise of the Ashanti Empire. Indeed, it can be rightly 

claimed that The Healers is as much an enactment of integrity and 

therapy as it is about integrity and therapy. In the manner of Frantz 

Fanon in The Wretched of The Earth, Armah delivers us case histories 

of characters with warped souls that the healers in the Eastern forest 

cure by making them delve into their repressed past. Araba Jesiwa and 

General Asamoa Nkwanta are cases in point. True neither to 

themselves nor to the spiritual ethos of the community, are these two 

characters driven to mental anguish, which Damfo the master 

healer/therapist undoes through traditional eliciting techniques of self-

analysis.  

Set in a broader context, the diagnosed spiritual disease is symbolic 

of the “colonization of the mind”, or the affirmation of ego-centric 

values at the expense of the entire community. Admittedly, the healers 

have failed to save their people in the world of the novel, but their 

tasks as “awakener[s] of the people who have slept too long” seem to 

have been accomplished. As awakeners, they do not belong to the 

category of people called Akrabiri (people with a bad soul) but rather 

to the “beautyful ones” (people who have filled their souls with 

goodness), a goodness that is defined in terms of self-transcendence 

on behalf of the community.  

The ideas of “soul”, “destiny”, and “salvation” are also central in 

Mofolo's portrayal of his central characters in Chaka. But unlike 

Armah, Mofolo does not relate them to traditional African beliefs. For 

the reasons already stated, he goes to the sources of the Faustian 

tradition to delineate his epic character and plot his actions.
16

As 

Armah asserts, Mofolo presents Chaka's childhood as the “seedtime” 

of his Faustian destiny. Born royal but out of wedlock, Chaka 

undergoes a series of crises that gradually lead him to be obsessed 

with the possession of power. The complications that the major 
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character meets start when set on exile because of his stepmother’s 

jealousies.  Exile leads him outside his father's kingdom i.e., outside 

the gates of the human city, and reduces him into an unmensch (a 

subhuman). It is in this condition that he meets another unmensch a 

non-human diviner Isanusi. Isanusi makes the hero trade off his soul, 

love and humanity for a power that would make of him an ubermench, 

a superman in his community. Isanusi is to Chaka what 

Mephistopheles is to Faustus. He is a devilish temper who secures the 

hero's soul in exchange of a promise of kingly power.  The deal goes 

through as Isanusi assigns Chaka two of his lieutenants Malunga and 

Ndlebe as henchmen.  

Armah's swerve from his precursor is apparent in the different 

direction that his hero's growth to maturity takes. Densu's childhood 

experiences, his conversations with Araba Jesiwa, his friendship with 

Anan, his fascination with and implicit respect for Damfo - have 

developed in him the sense of self-transcendence of the “superman” 

that he also owes in part to hereditary factors. The storyteller tells us 

that Densu's father had the same critical distance to the royal 

establishment as his son. Hence, whereas Chaka's childhood 

experiences increasingly lead him to lose the sense of sociability and 

develop an obsession for power, Densu's foster in him a progressive 

contempt of political manipulation, and manipulators like his guardian 

Eja Ababio. Densu becomes one of the disciples of Damfo (the 

inspirer in Akan) whereas Chaka chooses the devil's party 

(Isanusi/Mephistopheles) who unleashes his Macbethian murderous 

impulses.   

It is therefore plausible to argue that Armah's revisionist attitude to 

his precursor's epic characterisation seems to proceed from his 

realisation that Mofolo is of the devil’s party without knowing it. His 

use of the Faustian “master narrative” as a prop for the construction of 

his warrior-character encourages appropriation. As a character in a 

book that purports to be an epic, Chaka's destiny is linked to that of 

the Zulu nation by indissoluble threads. It is Chaka himself who gives 

his people the name (Amazulu) by which they come to know 

themselves. Chaka’s life history, therefore, becomes the history of the 

Zulu people, and his accursed share as a Faustian figure is his as much 

as theirs. So indirectly, by drawing his epic character in terms of the 

Faustian tradition, Mofolo undermines his initial project of giving a 

human dimension to Chaka, and becomes unwittingly an accomplice 

to the white missionary’s worry and doubt about the black man’s soul. 
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There is no such worry and doubt about the black man’s soul 

(Okra) in Armah’s work whose dominant figure is not that of the 

warrior king but of the healer who is critical of the excesses of 

unbridled political ambition and power. The dominant position that 

Armah accords to the healer shows the extent of the critical distance 

he has taken from the warrior traditions in which Mofolo’s Chaka is 

steeped. In an Africa bedevilled by what James W. Fernandez calls the 

“Shaka Complex,” 
17 

it is arguably impossible for Armah to treat his 

subject with the same old heroic spirit as his precursor did in the 

colonial period. Armah substitutes the heroic ideal of the 

healer/intellectual for that of the warrior-chief that finds one of its best 

expressions in Mofolo’s Chaka. 
18

We have already traced this ideal of 

intellectual hero or healer to the Akan religious world view as 

developed by J.B. Danquah and W.E Abrahams. The second source 

from which Armah seems to have drawn his ideal of intellectual 

heroism is Sutherland Rattray’s anthropological study of what he 

calls, in Religion and Art in Ashanti (1927)
 19

, the “oldest 

brotherhood” of medicine men and priests However, we should 

qualify our claim because in going into the European archives, i.e., 

into Rattray’s documentation of the Akan intellectual botherhood, 

Armah does not simply duplicate Rattray’s anthropological findings. 

If Rattray, to V.Y Mudimbe’s words in another context, describes the 

Akan healer society to “establish [it as] a reality of knowledge,” 

Armah “reads, challenges [Rattray’s anthropological discourse] as a 

way of explicating and defining its culture, history, and being.”
 20 

In 

Armah’s hands, the mysterious aura with which Rattray surrounds the 

healers dissipates to give place to history.      

This attempt to re-construct, re-invent an African intellectual 

tradition or heritage out of anthropological archives reminds us of 

what Hugh Trevor Roper writes about the revival of the Druidist 

tradition by the Romantic Welsh writers.
 21

 According to Roper, the 

latter have clipped the ornate lore of superstition surrounding druidism 

to elaborate out of it an Irish intellectual tradition. Similarly, Armah 

dispels the “fairies [Moatia in Akan] of forest monsters 

[Sasabonsam],” which, in the words of Rattray, are supposed to be the 

“mentors” of healer apprentices seeking a “doctor’s degree,” to restore 

the master-healer to his primary place as a major cultural figure in 

Akan community. Unlike Rattray, Armah does not recall the existence 

of the “oldest brotherhood” of medicine men to “lament” its 

disappearance. On the contrary, he celebrates the healers’ cultural 



 El-Tawassol n°25 Mars 2010 

 
tradition by re-conceiving it as a metaphor for Africa’s mind and its 

resistance to the European epistemological domination over Africa 

and the African. So we can affirm that he looks at resistance to 

European colonial penetration into the African continent not in martial 

but primarily in cultural and intellectual terms. It is signally important 

to note that at the end of his fiction the healers as an intellectual 

brotherhood have outlived the demise of the Ashanti Empire only to 

prepare themselves for further cultural and intellectual resistance.  

      Naturally, the heroics of the British imperial troops that brought 

out the collapse of the Ashanti Empire are not spared Armah’s biting 

satire/Menippea in the process of laying bare the African warrior 

tradition. For example, Armah includes a parody of Henry Stanley’s 

newspaper coverage of the Anglo-Ashanti war that hailing the heroic 

feats of the British army commanders. One of the hailed “heroes” is 

Captain Glover of whom Stanley wrote the following:  
 

It was not yet daylight, but I sauntered towards the river [the 

Black Volta in the Eastern part of Ghana], whose noble 

breadth was overhung by a thick haze, and whose bank was 

along a black line of mangroves. […] The stream was but 300 

yards from the camp [at Ada]. The landing-place was about 

500 yards from the headquarters. I soon discovered the sturdy 

form of Governor Glover striding hither and thither, and 

recognized his cool calm voice giving orders. He was 

superintending personally the loading of the Lady of the Lake 

for an up-river trip with ammunition; he was giving orders to 

a blacksmith; he was showing a carpenter what his day’s 

duties were to be; he was speaking to the engineer about his 

boilers. […] He was rebuking the Accra king, Taki for the 

dilatoriness of his men. He was general-in chief, […] 

commissariat officer, […] general supervisor of all things 

[…] conductor of great and small things, a most remarkable 

man, and in short the impellent force of his army.  
22

 

 

 In The Healers, Densu, like Henry Stanley, crosses the Firaw river 

[the Black Volta in Akan] at dawn to join Glover’s military camp at 

Ada. However, his reportage about Glover turns down Stanley’s 

magnifying glass to give us instead a diminutive picture of Glover. 

Densu’s/Armah’s Glover is no longer the know-all humanist 

frontiersman that Stanley makes of him. Sometimes, he is described as 

a sulky child imploring African chiefs to stop fighting their tribal wars 
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and follow him in his mounted expedition to Kumasi. At other times, 

his African army vanishes as quickly as it is gathered once the African 

chiefs have what they desire most from him. And while at times, he is 

described as a self-abused paternalist towards what he considers as his 

undisciplined African “children”, at other times, he is portrayed as a 

childish figure having bad dreams because General Wolseley wants to 

march against Kumasi before the appointed time, thus depriving him 

of his share of military glory. Armah is at his most eloquent in his 

heroic mockery of Glover in the following:  
Here indeed was the white man in action. Glover the godlike, 

Glover the white man descended among the black people to do 

magical wonders … Here he was, the man who knew himself as 

true magician when it came to getting black people for the profit of 

white people. Here he was, the one white man who could boast he 

could tell black men to do anything, no matter how difficult, and 

they would do it immediately out of love for him, Glover. Here he 

was, Glover the father of the Hausa fighters, protector of the loving 

slaves. 

 

Armah is also no less satirical in his portrait of other British 

historical figures involved in the Anglo-Ashanti Wars. For instance, 

the reader can hear the tongue-in-cheek alleluia or hosanna in 

Armah’s mock-serious description of the crippled General Garnet 

Wolseley’s entry into Kumasi. This entry is rendered in terms 

ironically reversing Jesus’ entry into the city of Jerusalem as 

celebrated in Palm Sunday ritual. Pegged on Ashanti beliefs and 

rituals, the entry reads as the second coming announcing not the 

re/birth of a civilised order of things, but of things falling apart with 

the slouching of the beast into Kumasi/ Bethlehem. It has to be 

observed that this satire is not directed solely against General Garnet 

Wolseley. As the British historian, Alan Lloyd makes it clear in his 

Drums to Kumasi, it is H.H. Prince Christian Victor of Schelswing-

Hostein, Queen Victoria’s son-in-law in Sir Francis Scott’s expedition 

of 1895-6, and not Sir Garnet Wolsley who entered the city of Kumasi 

“riding an ass”. Alan Lloyd writes that  
Prince Henry, riding a donkey and  carrying a small white umbrella 

to shield his face from the sun, was given celebrity treatment by the 

chiefs of the Protectorate and their people, who lined the road on 

tip-toe to catch a glimpse of the husband of the                    

Queen’s daughter.
 23 
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This character condensation or doubling is also obvious at the end 

of Armah’s fiction. The last scene shows Wolseley carried baby-like 

in a wicker basket by his West Indian Riflemen before  being canoed 

to his homeward-bound boat speaks as much of Garnet Wolseley as of 

Prince Christian. Allan Lloyd has this to say about the latter’s retreat 

from Sir Francis Scott’s expedition of 1895-6:  
Scott was adamant and, on 17 January, after a raging tornado had 

cost the column of sleepless and miserable night, a British army 

entered Kumasi for the second time in history […Prince Henry of 

Battenberg had already been stricken with the disease and carried 

back to the coast, where he died aboard HMS Blonde two days 

after the expedition reached its destination. 
24

 

 

The satirical edge in Armah’s description of the departure of 

Wolseley/Prince Christian comes from the fact that he makes it read 

like the Fanti/Akan funeral rites for fishermen. Wolseley /Prince 

Christian – the false fisherman / redeemer of the black people – is 

given his last farewell to the sea. The West Indian fishermen who row 

Wolseley/Prince Christian in the canoes are reminiscent of the Asafo, 

the paramilitary organisation (guild) of fishermen who, in the 

traditional funeral rites of one their own, paddle the deceased beyond 

the waves to let him “make several sweeps off-shore in farewell 

gesture.”
 25  

 

It follows that the demotion of enshrined British heroes of the 

Anglo-Ashanti wars is signified through the ritual framework in which 

their martial achievements are narrated. Armah’s fiction starts with 

and ends with the Apo/Odwira festival. Rattray says the following 

about this Akan ritual:  
The Odwira or Apafram was an annual ceremony held in 

September in honour and propitiation of the Ashanti Kings who 

had gone elsewhere and for the cleansing of the whole nation for 

the defilement. […] The king presented a sheep, which was killed 

for a repast for the ghosts, at the same time addressing them as 

fellow Afe anoahyia, ya be two odwira, omma bone biara mma, na 

afe foforo noto yem boko. The edges of the years have come round, 

we are about to celebrate the rites of Odwira; do not permit any 

evil at all to come upon us and let the new year meet us   

peacefully. 
26 

 

Indeed, it is with the fictionalisation of the Odwira festival that The 

Healers begins. But unlike its traditional counterpart, it does not end 
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with the exorcism of evil, but  with the defilement of the body polity 

by the murder of the heir-apparent Appiah by the usurper Eja Ababio 

(the reborn) and the announcement that “the new year (1873) will not 

come peacefully” on the Akan. Eja Ababio informs Densu on several 

occasions during the ritual games that the white man is preparing war 

against the Ashanti. The story ends just as it has started, that is, with 

the celebration of the Odwira ceremony for the year 1874 (the end of 

the Second Anglo-Ashanti War which lasted for a whole year). 

However, this time the ceremony closes with the false redeemer 

Wolseley/ Prince Christian bundled out of the land of the Akan just as 

if he were an embodiment of the evil that accursed the previous year. 

His departure is an occasion for the celebration of a “new dance”, a 

new carnival to the rhythm of Highlife music, which in the words of 

one of the healers Ama Nkrom, promises the retrieval of the unity of 

the African people.  

Halo satirical poetry or satire is one of the hallmarks of the Odwira 

festival. During this festival people are licensed to satirise their elders 

through the recitation of halo. Armah does just this when he pokes fun 

at those African warrior chiefs who have sold out to the British 

conquerors for their proper interests. In the manner of halo poets, 

Armah compares the warrior chiefs to babies and to dunces, more 

concerned with receiving their share of gin from the white man than 

the good of their community. The warrior chiefs’ outdooring 

ceremony (Nana Nteate in Akan) turns into an ostentatious parade. 

Instead of traditional communion with the people, the parade leads the 

chiefs into Garnet Wolseley’s military camp to receive their orders. At 

the end of their palaver with the white general, they have gathered in 

the palace of one of them for sharing the bottles of gin which Garnet 

Wolseley has given them in exchange for their agreement to help him 

in his imperialist design. 

The gathering of the warrior chiefs offers a pitiable sight. The first 

guest to arrive to King Atia’s palace is Nana Kwesi Dae, King of 

Denchira. The sorrow for the loss of his kingdom to the Ashanti has 

turned him into an alcoholic. He walks “like a toddler,” and wears a 

“ludicrous-looking crown, a small shell cone hat which insufficiently 

on top of his head.”(p.205)The other kings to join him are Nana 

Amoona from Anomabo, and Nana Tsibu from Assen. The latter’s 

skin is of such smoothness that it “was hard to think of him as a grown 

man and not a large pampered baby.”(Ibid) One of the royals has 

dropped his African name to call himself King Solomon, while yet 
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another is renamed Field Marshal Bentil. Others are Blankson, Moore, 

Thompson and Robertson (p.206), an array of English or English-

sounding names, hilariously out of place in this traditional African 

setting. The very large number of “kings” with ramshackle crowns 

perched on their heads, makes the gathering take, from the outset, the 

look of a farcical display, and the comparison of some of these kings 

to babies (pretentious magnificence compared with innocent infancy) 

prepare us for their infantile conduct during the petty transactions 

about Wolseley’s “gift of drinks.” So Armah uses halo or satire 

licensed during the Odwira festival to demote the Akan warrior chiefs 

to clowns.   

All in all, Armah has integrated both satirical and epic elements in 

The Healers, but his fiction remains basically epic since he does not 

play up the satirical elements to such massive proportions as to 

displace its mythos into a mock-epic. The preservation of the epic 

dimension has much to do with the fact that it is concerned with a type 

of heroic resistance to imperial domination not recorded in official 

Ashanti historical versions of the Sagrenti Sa. Such a serious historic 

subject calls more for the griot’s art rather than that of the halo/satirist 

poet. As British historian Martin Gray pertinently observes, the 

Ashanti wars “remain a glorious instance of Black Power,” no matter 

how much we try to make of them a “hideous example of African 

disunity and oppression.”
 27

 The Healers transcends this divided and 

discordant vision of the Ashanti wars to celebrate a “dance of the 

forest”
 28

 wherein the main celebrants are neither “glorious” warriors 

nor their victims, but healers/intellectuals tending the wounded soul 

(Okra) of the black community. 

Moreover, Armah’s version of the Ashanti epic is a completion of 

Mofolo’s version of the Zulu epic Chaka. This completion comes out 

in the traditionalization of the ideology and form of the precursor’s 

work. In its ideology, Mofolo’s epic affiliates itself to the warrior 

tradition to which it adds a Faustian dimension. Conversely, The 

Healers harks back to one of the forgotten African traditions of 

intellectual heroism that finds two of its best expressions in J.B. 

Danquah’s The Akan Doctrine of God and Sutherland Rattray’s 

Religion and Art in Ashanti. The priority that Armah’s fiction accords 

to the heroic ideal of the intellectual over that of the warrior arises 

from its author’s realisation that “effective warriorhood” in post-

colonial Africa “depends on economic strength, [on the decolonization 

of the mind], rather than martial posturing and machismo.” 
29
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Finally, the traditional dimension of The Healers  shows in the 

comparatively greater importance that it gives to orature. Our analysis 

leads us to observe that Mofolo’s Chaka is Euro-centric in its artistic 

principles. Two of its dominant features are irony and Christian 

allegories which make the book read more like a moral tale about the 

Fall of the African/Zulu Man/Nation than the epic Mofolo had initially 

set out to write in a bid for cultural/historical rehabilitation. 

Conversely, The Healers eschews such novelistic techniques as irony 

for those of speakerly texts like griotature. Among the latter, we can 

list the authorial intervention in the story with its climactic alerts,
 30

 

formulaic style,
 31

 announcement of theme, narrative digression, 

Akan/African phrasal turns, circumscription of the cultural setting, 

and a deliberately didactic tone.
30

 These techniques, and others we 

have not mentioned, make the book assume a depth of empathy that 

leaves no room for the ironical distancing of his precursor. More 

importantly, in the redeployment of African literary techniques for the 

epic celebration of African ingenuity and intellectual heroism, Armah 

also mimics and subverts Rudyard Kipling’s imperial fiction Kim. In 

this doubly corrective impulse to colonial fiction (fiction written by 

both Africans and Europeans about colonies in the colonial period) 

Armah has deliberately put on a postcolonial garb by writing back to 

the empire whose hegemony was exercised as much on fellow African 

writers on the colonial periphery as their European counterparts in the 

centre.  
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Allman, The Quills of the Porcupine (Madison: The University of 

Wisconsin Press, 1993)In his Ashanti, Rattray reports the Ashanti myth of 

creation and fertility wherein the creation of the original couple, the sky god 

(Onyame) sends the python (Onini) into the Bosommuru river to sprinkle 

them with water and to deliver them a message ordering them to prosper on 

Earth. Seen in the context of this myth, the python stands for Onyame 

destroying the army of the impious Ashanti. The message it delivers is not 

one of fertility but one of imminent destruction by the British troops. 
31

. According to Okpewho, the “formula is a feature of oral 

composition among African bards of heroic narrative songs.” Some formulae 

“are useful for the formal growth of the story” whereas “other repeated lines 

and messages only contribute toward a fullness of effect in the performance 

(Op. cit. Okpewho, 1979, pp.138-139) 
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Abstract  
 

Don Quixote as the founding novel is recounted by Cide Hamete Benengeli, 

Moorish and Spanish (Manchegan) historian, through the mediated work of 

the morisco-aljamiado (translator). Few scholarly works have in fact been 

devoted to this latter aspect of the novel amongst the tens of thousands 

devoted to the novel per se. That the founding novel is recounted by a 

Moor/Arab in Arabic thanks to a translator, in Toledo, is a huge claim 

which has passed almost unnoticed for some reason or other. This paper 

will try to shed light on the presence of translation and the translator in 

Cervantes’s novel. 

 

Résumé 
Don Quichotte, roman fondateur 

de tous les romans à venir, est 

raconté par Cide Hamete 

Benengeli, historien arabe et 

espagnol (Manchego), relayé par 

un traducteur morisco-aljamiado. 

Très peu de travaux ont été 

consacrés à ce dernier 

comparativement aux milliers 

d’études sur Don Quichotte. Que 

le roman fondateur soit raconté 

par un arabe en langue arabe et 

traduit en espagnol grâce à un 

traducteur morisque, à Tolède, 

voilà un fait qui est pratiquement 

passé inaperçu, alors qu’il aurait 

dû soulever moult questions. Ici, 

nous tenterons d’examiner la 

presence du traducteur et de la 

traduction dans le roman de 

Cervantes. 

 

In Don Quixote, I,9, Cervantes 

tells us how he found the Arabic 

historia in Toledo which he 

bought «for a few bushels of 

wheat» and got translated by a 

Morisco-aljamiado. This is not, 

however, the first occasion where 

tranlation is mentioned. Already 

in I,6, the question of translation 

is brought to the fore, when the 

priest and the barber enter into 

conversation in Don Quixote's 

library. If the barber has, he says, 

Boiardo in Italian without being 

in fact able to read him, the priest 

will show no respect if he does 

not «speak any language but his 

own ». In other words, Boiardo 

must be read in Italian or not at 

all, since adds the priest, 

 



 El-Tawassol n°25 Mars 2010 

 
the italian poet is better where he should be, i.e. in Italy and in Italian: 

- y aquí le perdonáramos al señor Capitán que no le hubiera 

traído a España y hecho castellano; que le quitó mucho de su 

natural valor, y lo mesmo harán  todos aquellos que los libros 

de verso quisieren  volver en otra lengua: que, por mucho 

cuidado que  pongan y habilidad que mustren, jamás llegarán 

al punto que ellos tienen en su primer nacimiento(I,6). 

 

The third time where translation is mentioned in the first part is 

I,4O. The captive, that is Cervantes
1
, could not read an important 

paper written in Arabic (this is exactly what happens to him in Don 

Quixote when he finds the Arabic parchment in Toledo and hires a 

Morisco-translator). However, he managed to find in the person of the 

Murcian renegade - a bilingual - the much needed translator. This he 

does, only to insist on one thing: where the pater says «lela Marien» 

(Arabic for 'Lady Mary'), the captive should read «Our Lady the 

Virgin Mary». This apparently anodine passage is nonetheless 

revealing. What is implied here is that in both the Castilian and Arabic 

cultures, there are similar 'beliefs' although they might, prima facie, 

look different or antagonistic. After all, this very point is being 

recounted by Cide Hamete who has written the historia in Arabic. 

 

In Part 2, translation comes back again, this time as early as 

chapter 3, where Cervantes, via Sampson, praises Cide Hamete as 

well as the Morisco-translator. But it is here that the translator is 

recognized as such, acknowledged for the job done, and hence 'blessed 

thrice'. We are then far from the priest's belief that translations cannot 

be 'good' (I,6). He is thus given as much credit as the usually-credited 

Benengeli, for enabling Sampson and the like to read it in Castilian. In 

fact, he receives here much more credit than the Moorish 'author', 

since he and only he has enabled the group to read it in their own 

tongue. However, and though no parallel is drawn between Arabic and 

Castilian, the implication of Sampson's utterance on seeing Don 

Quixote reveals Cervantes's thought and obsession: to put on equal 

footing Castilian and other languages, namely Greek, Latin, and 

German(II,16).  

 

In addition, and in this very chapter, the 'vulgar' Castilian-written 

Don Quixote translated from the Arabic shall one day, it is said, 

entertain mankind. But to achieve this, it should be translated in 
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several languages of the world. Cervantes, via Sampson again, 

remains optimistic, for «there shall not be any nation into whose 

tongue it will not be translated». Paradoxically, it is the Castilian, 

'vulgar' tongue that will be rendered into several languages, including 

the ones mentioned above. But in order to provide a text, a story worth 

translating into these languages, it should be an 'original', great work 

in the first place. And again, replying to Don Quixote, the same 

Sampson believes that a blending of such nature and calibre, being a 

'cooperation' between Moor and Christian, can only be a great work: 

 

porque el moro en su lengua y el cristiano  en la suya, tuvieron 

cuidado de pintarnos muy al vivo la gallardía de vuesa merced, 

el  nimo  grande en acometer los peligros, la paciencia en las 

adversidades...(my italics, II,3). 

 

But what is worth noting here, is that these discussions on 

translation, writing, and on the combined 'wits' of Moor and Christian 

are followed, within the same chapter that is, by Sampson's speech on 

history and poetry («it is one thing to write as a poet, and another as a 

historian»), obviously referring to Cide Hamete as writer-historian. 

Besides his 'co-authorship', the translator, as a character, in Don 

Quixote is deeply incorporated into the narrative. His function is to 

enable Cervantes to control the narrative from the powerful, 

omniscient writer-historian, as in II,5, where he intervenes to 'correct' 

or bring information concerning Sancho's 'second speech', considered 

apocryphal by the translator, written down as such in the body of the 

narrative. The same sort of incursion occurs in II,24 where the 

translator intervenes to explain the apocryphal chapter (Montesinos' 

cave) as related by Cide Hamete. Once the explanation is over, but 

still carried out by Benengeli, the translator's voice fades away, only 

to hover around. We know it will soon come back, and it does in II,27. 

Here, Cide Hamete has just opened the chapter by swearing 'as a 

Catholic Christian', on which the translator notes that the historian's 

swearing as a Catholic should be accepted, although he was a Moor. 

 

Although the translator's function is to restore 'truth' from time to 

time, his interference, at this stage, takes enormous proportions. It is 

he who writes/says whether the 'original' story penned by Cide 

Hamete is 'logical' or not, coherent or not. Since he has translated it 

for Cervantes, he is in a better position to 'clarify', 'correct' or add. In 



 El-Tawassol n°25 Mars 2010 

 
other words, he is the one who has possession of, and priority over the 

Arabic 'text'. Yet, his function is also to create an atmosphere of 

credibility and objectivity, by intervening in particular passages, as in 

II,44. Here, an allusion is made to the translator who has rendered it in 

Castilian, giving both Cervantes and Benengeli the opportunity to 

criticize themselves, if only in the eyes of the readers, by putting him 

in utter responsibility as to the extrapolated stories and other 

'inconsistencies'. Again, he appears and disappears swiftly. But it is 

perhaps in II,62 that he is more acutely present, though absent, as Don 

Quixote discusses the problems of translation with a gentleman from 

Barcelona.   

 

In Barcelona, Don Quixote comes across the first printing house of 

the town (II,62), and falls into a discussion with the translator of an 

Italian work, Le Bagatelle
2
, related to us once again by the Moorish 

historian-cum-narrator-cum-author, Cide Hamete. Moreover, the 

knight compares translation between the vernaculars to viewing 

Flemish tapestries from the wrong side, that is rather obscure 

pictures
3
. Thus, he establishes, concerning translating, a clear 

distinction between 'queenly' languages (Greek and Latin) and those 

which are 'easy' (vernacular that is), forgetting to mention Arabic, 

though the Arabic 'original' once into Castilian 'will entertain 

mankind'(II,3). This deference to 'classical' languages like Greek or 

Latin is rather surprising since Don Quixote's deeds and conversation 

are, after all, being recorded in the 'vulgar' Castilian, but nonetheless 

'originally' in Arabic. However, the relationship between what Don 

Quixote calls 'queenly' languages and vernaculars raises a question of 

the same nature, notably that between Don Quixote as written in 

Castilian and Arabic, since it is purportedly announced as 'written' in 

Arabic by Cide Hamete, 'Arabigo y Manchego'(I,22). The Arabic 

'text', supposedly the 'metatext', as 'father' or 'stepfather' (Prologue,I) 

stands as a perpetual reminder that in fact the classicizing of the 

Renaissance, in terms of aesthetics and languages for instance, had 

served and would serve other purposes than those intended.  

 

After all, in mentioning Arabic words such as albogues, 

almohaza, almorzar, alhombra, alguacil, alhucema, etc., Don Quixote 

will give a list of Arabic words beginning with 'al' and ending with 'i'. 

This happens five chapters further (II, 67). To bring 'queenly' things 

back to Greece or Rome is valid enough, but certainly not without the 
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now-accepted or consacrated formula: Moorish détour, of which Don 

Quixote itself is a part
4
. These reconsiderations, within the framework 

of translation studies in general and pseudotranslation in particular, 

must be stressed again for various reasons, notably literary history 

beyond frontiers, that is literary history with translation and 

pseudotranslation deeply incorporated
5
.      
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Notes 

 
1
On the captive in Don Quixote as being Cervantes in person, see W. 

ENTWISTLE, Cervantes, 1940, W. BYRON, Cervantes : A Biography, 

1979. This is what he will later do when he 'finds' the Arabic 'document' in 

Toledo.
 

2
. On this, R. DOZY wrote: « Le véritable récit arabe (of the Crónica del 

Cid that is) fourmille de phrases chrétiennes interpolées, et ou la légende 

catholique de Cardègne (ainsi que dans la General) est attribuée à un Arabe 

valencien. Cette supposition devient fort probable quand on voit Cide 

Hamete commencer un chapitre par ces paroles: "Je jure comme chrétien 

catholique" », in Recherches sur l'histoire et la littérature de l'Espagne 

pendant le Moyen-Age, 1881, vol.2, p. 51. 

3. Cervantes's reference to this 'fictional' title has not drawn any attention. 

Yet, it could be connected to Socrate Chrestien's idea that:'Art, Science, 

Prose et Vers sont differentes especes d'vn mesme genre, et ce Genre se 

nomme Bagatelles en la langue de la Cour', quoted by J.E. SPINGARN, 

Critical Essays of the Seventeenth Century, 16O5-165O, vol.1, 1957 

(19O8), p.XXV. That Cervantes refers to this can be strengthened by the 

idea that he was, in Don Quixote, trying to 'eliminate' all previous genres: 

epic, romance,  Moorish novel, picaresque, and this one (II,62), coming at 

the end of the narrative. , the word 'bagatelle' means 'trifle', from the Italian 

bagatella (1547). 
4
. See for instance, M. EDWARDS, Towards a Christian Poetics, 1984, 

pp.162ff. 
5
. See P.K. HITTI, History of the Arabs, 1951(1937), pp.559ff, Sir T. 

ARNOLD & A. GUILLAUME(eds), The Legacy of Islam, 1931,  pp.180-

209, F. UDINA MARTORELL, 'Les documents arabes aux archives de la 

Couronne d'Aragon … Barcelone et l'influence culturelle arabe sur l'Espagne 

catalane', in Actes du 1er Congrés d'études des cultures 

méditerranéennes d'influence arabo-berbère,  M. GALLEY(ed), 1973, 

pp.5O-57. He wrote: 'La contribution arabe à la culture hispanique est un fait 

indéniable...une véritable osmose se produisit entre la culture arabe et la 

culture autochtone' (my emphasis). 
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Abstract 

Mediating between two languages and/or cultures transcends the 

linguistic competence of the translator. It is a practice which is very much 

nourished by an intercultural dialogue between people who want to bridge 

otherness. Still, some parameters such as onomastics and the history of the 

target audience are to be considered to shun any cultural clash. This could 

be cushioned thanks to the technique of adaptation which is applied in the 

present paper to two Algerian plays "Lagwal" (Sayings, 1980) and 

"Lamkhakh" (The Two Brains, 1972) by Abdelkader Alloula and 

Muhammed Adar respectively.  

Résumé 

La médiation entre deux langues 

et/ou cultures transcende la 

compétence linguistique du 

traducteur. C'est une pratique qui 

est bien nourrie par un dialogue 

interculturel entre des gens qui 

veulent aller au-delà de l'altérité. 

Cependant, des paramètres tels 

que l'aspect onomastique et 

l'histoire de l'auditoire cible sont 

à considérer pour éviter tout 

'clash' culturel. Ce dernier, je 

crois, pourrait être amorti grâce à 

la technique d'adaptation qui est 

appliquée dans le présent article à 

deux pièces théâtrales 

algériennes, à savoir "Lagwal" 

(Les Dires, 1980) et "Lamkhakh" 

(Les Deux Cerveaux, 1972).  

 It is commonly acknowledged 

among literary translators that 

rendering any dramatic or poetic 

piece of writing demands a huge 

proficiency. For some, it is even an 

intricate, if not an impossible task. 

Such dispiriting views are largely 

due to the fact that being skillful 

in two languages does not 

automatically open the doors for 

a good translation. In addition to 

his/her linguistic mastery, the 

translator should also be 

culturally sensitive. Culture, 

actually, plays a decisive role in 

attaining an acceptable rendition. 

But because it is sometimes 

difficult for translators to access 

the cultural 'scenery' of the
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target language, (take the case of our Translation students) it is 

usually regarded as the translator's "Achilles' heel".  

Being immersed in the target culture is of prima facie importance 

especially when the languages at stake do not share any lexical or 

syntactic cognates. This is precisely the case of Algerian Arabic and 

English for instance which are far from being relative tongues. Adding 

to the fact that each one has a different cultural makeup, the whole 

rationale would be to see whether it would be possible to find some 

common grounds between these two languages under the heading of 

universality.  

If we espouse Paul Ricoeur's postulate, there is always a way to 

engage in rendering target texts when he plainly avers that:  
 

L’hospitalité langagière…où le plaisir d’habiter la langue de l’autre 

est compensé par le plaisir de recevoir chez soi, dans sa propre 

demeure d’accueil, la parole de l’étranger.
1
  

(Language hospitality…or the pleasure to dwell in the language of 

the other is rewarded by the pleasure to receive in one's home, the 

parole of the foreigner.)
2 

 

Indeed, this notion of hospitality may be the key to unravel the 

a priori beliefs of the impossibility of translation justified – among 

other reasons – by the phenomenon of “Communicative Difference”. 

This one stipulates that because people have got different rules 

guiding their discursive practices, any kind of mediation between 

them remains unattainable.  

Any reading in the literature about literary translation reveals 

the undeniable role played by the Greeks in enriching its venue. In 

fact, it was mainly the Classic translations of ancient Greek tragedies 

into Latin which had helped the sphere of drama translation in general 

to prosper. Likewise, the translation into a large number of languages 

of some famous playwrights’ works (such as those of Shakespeare or 

Brecht) contributed vastly in the shaping and casting of references as 

far as translational correspondences are concerned.  

This also added in their spreading to distended places as to the 

Maghrebi region for instance. This was chiefly reported by Henri Kréa 

(1962) for whom: 
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…les formes spontanées, originelles du théâtre populaire – celles dont 

sont  issus la tragédie grecque et le théâtre élisabéthain – fleurissent au 

Maghreb autant que partout ailleurs.
3 

(…the spontaneous forms, originating from popular theatre – those 

from which descended Greek tragedy and the Elizabethan theatre – 

flourish in the Maghreb as well as everywhere else.)  

 

But it has been claimed that even if drama translation has fostered 

Translation Studies with abundant instances of translational 

equivalences, there had been some other directions which gave it a 

rather static theoretical portrait such as the way of transcending 

culture within a dramatic text. In this vein, Lefevere (1980) has from 

the start noticed that "There is practically no theoretical literature on the 

translation of drama as acted and produced... "4  

His account for this kind of gap in the theorisation of drama 

translation can be depicted through a kind of blame directed towards 

those literary scholars who laid more emphasis on what is written on 

the page than on what should be fashioned on the stage. Again, this is 

due for him to a kind of underestimation of the domain of pragmatics 

since drama or theatre translation, more than any other literary genre, 

involves the significance of context and setting for a more “faithful” 

rendering.  

It goes without saying, here, that any theatrical text is a kind of 

dialogue in action
4
; it is a dynamic kind of text with the finality of 

being acted more than that of being read. For Bassnett (1980), the 

written text plus its performance constitute an equation which will be 

incomplete if the performability factor is missing.
5
 For her: 

 

A notion of theatre that does not see written text and performance as 

indissolubly linked, then, will inevitably lead to discrimination against 

anyone who appears to offend against the purity of the written text
.6

 

 

Not very far from this suggestion, the semiotician Anne Ubersfeld 

looked at the linguistic code as one among other systems building 

theatrical demonstrations. In her Lire le théâtre (1982), she stressed 

the dialectical relation tying the script to its performance. By 

introducing the notion of "texte troué" when talking about the 

curtailed nature of the written text, she was in fact joining so many 

other scholars who put to the fore the idea that these two elements 

should always dovetail.  
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Furthermore, embarking upon a translation of a play is likely to be 

seen as a chancy adventure resting on the axiom 'hit or miss'. This is 

merely because when a playwright presents his work, he has a 

particular idea in mind; particular characters with culturally rooted 

names; a specific stage and above all a goal or a message to transmit.  

The renowned Algerian dramatist Abdelkader Alloula, for instance, 

devised some of his plays (Lagwal among others) on a certain artistic 

tradition based on the ħalqa and a guwal. These features obviously 

stem from our traditions where information is still in some towns (as 

in Mostaganem) transmitted out loud by an individual who gathers 

people around him forming a ħalqa (s.n.circle) and delivers his 

speech. This guwal may well be translated into English by its lexical 

cognate 'minstrel' since this one is credited the same function; namely 

that of announcing or declaring things.  

But I believe that the presence of the guwal in the target version 

will not push the spectators to frown. On the contrary, it will simply 

adjoin a new cultural aspect to their own cultural repertoire. This is 

also because the role performed by the guwal goes with what they 

know a minstrel does. Yet, this process of cultural assimilation cannot 

be generalized as it should be demonstrated further.  

In complementation to his informative role, the guwal has also the 

function of making us know about the "after-events". That is, what 

people say after a certain incident takes place; in Alloula's theatre, it is 

about what happens to protagonists after their narrative has come to an 

end. In his Lagwal (1980), Alloula presents a "minstrel" who 

introduces the characters of the play, then tells us about what occurred 

after Kaddour, an employee in a factory, handed in his notice to his 

boss (Nacer who used to be one of his best friends) after a heated 

discussion between them. This is mainly because Nacer turned out to 

be greedy and abusive; something that Kaddour disclaimed.  

Nevertheless, and to make the translated version 'speakable' in the 

target version, Algerian names have been replaced by English ones. 

Hence, Kaddour was substituted by Will and Nacer by Victor. This, 

because of the strong will of Kaddour to regain his dignity, and the 

same degree of desire of Nacer to win a good position among affluent 

people. The reason of changing names is again to make these ones 

sound familiar to the foreign listeners. Imagine the confusion that their 

preservation would have produced; a Kaddour or a Nacer would have 

indeed had a weird echo on an English stage! Here is an excerpt: 
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"The Minstrel: Dear listener, words for me take many forms, things 

have and haven’t   been said about what happened to Will, who 

moved out after quitting his job. Some said that he was retained by 

the workers who forgave him asking him to stay with the hope of 

having their boss change his behaviour. But also because the factory 

couldn’t allow the loss of   one of its most experienced drivers! He 

joined the group again and his matters went well. Dear listener, 

words for me take many forms… others who said that he carried his 

fight with the trade union for the general welfare of the workers, he 

regained his dignity and became a model during meetings. Victor, 

on the other hand, had been unmasked... Dear listener, words for me 

take many forms, let's listen   to…"
8 

Furthermore, from the moment that we agree to make this process 

possible, some new elements may be put to the fore. Among these, 

that of adaptation seems to be a handy technique to overcome 

cultural discrepancies. This technique, in fact, goes hand in hand 

with the pragmatic tenets which Leo Hickey (1998) was among the 

pioneers to apply in The Pragmatics of Translation. This consists in 

presenting a version which should produce the same effect(s) and 

stir the same emotion(s) on the target audience.  

The translation of the specific cultural aspect of the ħalqa, where 

people surround the guwal and listen to his speech, constitutes a kind 

of bridge which shall make the 'Other' know more about our own 

'literary demeanor'. To put it differently, its reproduction on a foreign 

stage would reflect one of the multifarious facets of what is basically 

referred to as "intercultural communication" with the translator as an 

intercultural communicator who: 

is normally confronted with people who do not share his or her 

perceptions of the external world, and who may respond to that 

world in a manner that is often hard to understand.
8 

The target audience would certainly respond in an unexpected way 

if there is a clash between their own vision of the world and that 

presented to them. This is why a pragmatic process of cooperation 

seems necessary since this one is, in its turn, going to appeal to that of 

adaptation. Besides, it is quite common to establish a distinction 

between translation and adaptation. Adaptation, being a polyvalent 

notion, covers a large scheme of translating activities which aim first 
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and foremost at naturalizing the foreign work by giving priority to its 

transmissibility in accordance with the audience expectations.  

At this juncture, consider that culture is an umbrella term 

encompassing, in addition to people's social organization and social 

relationships, features of their history. This could be depicted through 

historical moments experienced by the source language author and his 

audience, but which are totally absent from the target listeners' 

background knowledge. Here, the translator is faced with two options: 

either to delete the historical information available in the source text, 

or to find an almost equivalent historical event to include it in the 

target one. In this particular context, knowledge of history is de 

rigueur.  

It is a well-known fact that Islam, and Arabs in general, knew a 

cultural as well as an intellectual boom during the eighth century. It 

was also the era of what is called "Fatħ al-Andalous" (the Conquest of 

Andalusia) in which Spain fell under an Islamic regime. This 

historical era was mentioned in Muhammed Adar's "Lamkhakh" (The 

Two Brains, 1972) where one of the protagonists exclaims: 
   

"Judge: you, go out! (now addressing the thinker) you, prostrate! 

(addressing the loon) you, stand up! And I’ll be turning around ( he goes 

on turning around them ) I love to see  you as you are, I'm the very person 

to protect you, you showed me your feebleness, let  me exploit  you 

now…from now on you’ll roll up the carpet for me. I love listening to 

music while eating and I love admiring female-dancers while drinking 

(just as our ancestors used to do in Andalusia), the eldest girl should be 

eighteen! That should be taken in charge by our diplomat…"
01 

It is worth noting that the same historical event is displayed in 

Alloula's Lagwal where Will (Kaddour) accuses Victor (Nacer) of 

having used the factory for his own benefits: 

"Will: no sir, the truth is that…! its floor  was imported from Spain 

and when I asked you  about the reason, you told me that it’s on 

account of its ancient arabesque architecture…(let me tell you that 

our ancestors invaded Spain  and left wisdom there!) Victor, a lot 

is being said in the factory about the machines you imported from 

Italy…machines that are useless to our manufacture and which are 

left to rust in the hangars!..."
11 
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The sentences put between brackets have been omitted from the 

adapted version. This is merely because these parts of speech are 

supposed to be delivered by an English character who cannot speak 

about a historical event which lacks validity in the eyes of his viewers. 

So, to avoid any kind of puzzlement, we chose to skip over these 

details which are quite irrelevant for a target listener; knowing that the 

same sentences would pass unnoticed in a non-adapted version.  

Consider that what is called dynamic or pragmatic translation is to 

produce a version which should try to come across some typical 

cultural features of both source and target readers/listeners to put them 

on the same footing. Accordingly, preserving a homogeneous effect 

could only be achieved if all the elements presented in a translation go 

with the audience's expectations.  

The following excerpt is taken from the second act of Muhammed 

Adar's same play where the terms party and Koran put between 

parentheses had been adapted by those of Monarchy and Bible 

respectively:  

"Door-keeper: …never speak again about Monarchy (the party), it’s 

something that doesn’t concern you, it’s something sacred! As soon as I 

knew that Monarchy (the party) was a sacred thing, I brought the Gospel 

and started reading it till I learnt Psalms by heart; then I went on reading 

Torah till I learnt the Bible (Koran) by heart, but in none of them was the 

term Monarchy (party) mentioned! I found eras which differed one from 

the other and in which the door-keeper stands in front of the door even if 

he is the very person to open it!"
01 

 

Adar, here, mentions some politico-religious elements which might 

well be understood by a foreign person. All of the terms party, Koran, 

Psalms, Bible, Torah and Gospel are known worldwide and are likely 

to be shared by both source and target audience's schemas
02

. But the 

problem resides in the establishment of the first term for instance in 

the recipient community's political system. England is a kingdom in 

which political parties cohabit but in terms of sacredness, it is rather 

the monarchy which is regarded as a sacred royal establishment. This 

is why the above adaptation seemed to us more acceptable for the 

target reader or spectator. 

Further, and to obtain the same effect of bemusement, no deletion 

or alteration was brought to the irrational language used by Adar, in 

which reading the Gospel and Torah will lead to the learning by heart 
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of Psalms and that of the Bible accordingly. It should be noted that the 

only sacred religious book which was substituted in this passage was 

the Koran. This was a necessary move to prepare the ground for what 

follows. The first translation is literal and quite faithful to the original 

version: 

 

Judge: May God make the Islamic religion and the court blossom! 

This has been adapted to: 

Judge: May God protect the court! 
14 

This is simply because we cannot imagine a non-Muslim English 

character voicing such a prayer. Here, too, we tried to shun another 

alien cultural aspect by using a less controversial one which is that of 

'the court' as an alternative to 'the Islamic religion'.   

The majority of the excerpts mentioned so far consisted in finding 

substitutes of some alien political, religious or cultural aspects for 

foreign recipients. The following passage quoted from Alloula's 

Lagwal, exhibits two major cultural behaviours reflecting the place 

and time in which the play was written; i.e. its original context. Here, 

Peter (originally Ghecham) is recounting his whole life and for the 

first time to his eldest son Happy (originally Messaoud). The 

following extract tells us about the day Happy was born: 

"Peter: I entered the house disoriented thinking and rethinking 

about all that…As soon as entered I saw that the lights were on… 

(I signaled my entrance coughing to make my way through)…as 

they heard my voice, they started letting out
 
(youyous)…I hit my 

head and cried out: “Goodness, the baby is born!”"
04 

The two cultural oddities for a target reader would have been those 

mentioned in the enclosed sentences. Presently in Algeria, the fact of 

'clearing one's throat' for a man to free his way and allow the ladies of 

the house to 'hide' before entering his dwelling is starting to fade 

away. The whole family structure has changed and with it people's 

social behaviour. Now, the majority of new formed families aspire to 

live individually. Hence, if this phenomenon is becoming rare in a 

cultural milieu where society has been moulded on collective life for a 

long period, what about a setting whose individuals have been brought 

up with an individualistic vision. The second adapted element has to 

do with expressing cheerfulness. To celebrate a happy event, an 
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Algerian lady is likely to voice out youyous. This Arab behaviour has 

been omitted on account of its non-conformity with the social 

behaviour of the English people.    

It is believed that the principal problem in an intercultural 

communication is the way in which people encode and decode 

messages. This activity is tightly intermeshed with the ability to 

fathom the ropes of communicative events by soundly grasping the 

cultural implications that set off any character's interaction. 

Furthermore, translating a play differs markedly from translating a 

novel, for instance, where no room is left to notes or footnotes. 

Translating for the theatre, in fact, rests on two major factors; these 

are 'actability' and particularly 'immediacy' of discourse. Characters 

can never be interrupted by the audience to present some clarification 

on a certain socio-cultural aspect.  

To conclude, I would say that all of the previously mentioned 

adapted onomastic, cultural as well as historical source language 

features are an epitome of what translators can possibly do to reach 

intercultural communication. It is their mission to make people of 

different standings 'meet on the stage', but for that to happen, some 

concessions are to be made. Consequently, the translator becomes a 

crosser of frontiers, or a 'merchant' whose transactions consist in 

importing and exporting cultural assets, remolding them when 

necessary, then letting them unfold on the other side of the fence. 
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 P., Ricoeur, Sur la Traduction (Bayard 2004), p.20. 
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 All of the translated French quotations in this article are mine. 

-2
H., Kréa, "Théâtre Algérien" in Jean Oswald, Le Séisme (Société 

Nationale d’ Edition, SNED, 1962), p.7.  
-3
 André Lefevere,"Translation and comparative literature in Yearbook of 

Comparative and General Literature" in Gunilla Anderman, Word, Text, 

Translation (Clevedon: Multilingual Matters, 1999), p. 74. 
-4
 D., Crystal, A Dictionary of Linguistics and Phonetics (Blackwell, 1997), 
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5
 It should be noted, however, that Bassnett changed her position 

afterwards. In her 1985 and 1991's articles "Ways Through the Labyrinth: 

Strategies and Methods for Translating Theatre Texts" and "Translating for 
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the Theatre: The Case Against Perfornability", she came to consider 

performability as a loose and wooly concept by shifting her attention to the 

deictic elements and the way they operate in a theatrical text, emphasizing 

not on their presence but on their function in the text.  

-
6

S., Bassnettm, Translation Studies (Methuen, 1980), p. 121.  

-
7

A., Alloula, Lagwal (Moufam Publications, 1997, p. 34. Note that all of 

the mentioned English translations are mine. 

-
8

A., Samovar Larry, E., Porter Richard, C., Jain Nemi, Understanding 

Intercultural Communication. (Wadsworth Publishing Company, 1981), p. 
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M., Adar, "Lamkhakh" in Douroub el Mouwadjaha (Moufam 

Publications, 2000), p. 34.  

-
00

M., Adar, op.cit., p.27. 

-
01

M., Adar, op.cit. p. 18. 

-
02

This term was first introduced in the psychological arena by Bartlett in 

1932 to denote any background knowledge stored in a person's memory that 

would make the reminiscence of past stories and experiences possible. 

-
03

M., Adar, ibid., p. 33. 

-04
 A., Alloula, op.cit., p. 46. 
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Abstract 
The present paper looks into the redeployment of Hegel’s philosophy of 

history in DuBois’s The Souls of Black Folk (1903) in response to the 

American revisionist school of slavery in the Progressive Age (1900-1917). 

It seeks to explore DuBois’s clash with the white Progressives over the 

interpretation of the German philosopher’s ideas about slavery and the 

destiny of ethnic groups in the United States.     

 

Résumé 
Cet article est une étude sur le 

redéploiement de la philosophie 

de l’histoire de Hegel dans 

l’œuvre de DuBois intitulé The 

Souls of Black Folk (1903), et ce 

en réplique à l’école révisionniste 

de l’histoire de l’esclavage durant 

la période Progressiste (1900-

1917). Il explore le désaccord sur 

l’interprétation des idées du 

philosophe allemand sur 

l’esclavage et la destinée des 

différents groupes ethniques aux 

Etats-Unis.   

 

 

 

 

 

 

 

 

 

 

This paper investigates the 

Hegelian dimension of William 

Edward Burghardt DuBois’s The 

Souls of Black Folk (1903) with 

reference to his conception of 

Black American history.  To date a 

spate of articles and book-length 

studies written from various 

perspectives has been produced 

about this Black American classic. 

However, apart from sparse hints 

here and there about the influence 

that Georg Friedrich Hegel (1770-

1831) exerted on DuBois’s 

writing, to my best knowledge 

there is no sustained study about 

how DuBois (1869-1963) re-tools 

and redeploys Hegel’s philosophy 

of history in defence of Black 

Americans during the Progressive 

Age (1900-1917). This critical  

oversight is not unique to
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scholarly studies of DuBois’s work. Indeed, despite the fact that 

Frantz Fanon provided insights into the Hegelian nature of Black 

American thought in Black Skin White Masks as early as 1954, Black 

Studies have only reluctantly researched it. It has to be observed that 

Black Studies were incorporated as academically recognised 

disciplines in American Universities as a result of the Civil Rights 

Movement in the mid-1960s. 

The Progressive Age in American historiography is known as the 

age of reform of the excesses of the Gilded Age, an age marked by an 

industrial take-off resulting in reckless urbanisation, increasing floods 

of immigration, and uncontrolled corruption at all levels of society 

and government. For Black historians, the period of the Progressive 

Age is commonly referred to as the Jim Crow Era. This appellation is 

due to the exclusion of Black Americans from the political and civil 

life of mainstream society through the annulment of the civil rights 

gained during the Civil War (1860-1865) and the Reconstruction 

period (1866-1876) following the entente cordiale between the North 

and the South in 1876. The entente was the ―strange fruit‖ of political 

merchandising over the returns of the 1876 presidential election. This 

election finished in a tie between the Republican Party candidate 

Rutherford Birchard Hayes and the Democratic Party candidate 

Samuel Tilden. In exchange for the withdrawal of federal troops from 

the South, which was practically under military occupation of the 

North for 15 years, the Democratic Party conceded the Presidential 

seat to the Republican candidate. This victory in seeming defeat of the 

Democratic Party meant a return to power of the descendants of the 

old slavocracy in the New South. While slavery was officially 

abolished in 1863, the freedmen were brought through terror of the 

Klu Klux Klan and through segregating and racist legislation to accept 

the status of second-class citizen.  

The racist exclusion of Black Americans from mainstream society 

found its legitimacy in various academic disciplines in the New South. 

For example, Southern writers like Thomas Nelson Page celebrated 

the old plantation life and the brotherly reunion of the South and the 

North. Apart from sealing the historic reconciliation between the 

North and the South, Southern literature was written with one political 

aim in mind, to prevent the South from being ―arraigned [for the 

second time in American history] at the bar of the world without an 

advocate and without defence,‖ for reducing their Black nationals to a 

new slavery. (Page quoted in Donnarae MacCann, 2001: 124) In terms 
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of historiography, the Post-Reconstruction period witnessed the birth 

of a revisionist school of American history, absolving the ante-bellum 

South from the sin of slavery now credited as a school for civilising 

Black slaves. I would argue that this accreditation of the American 

school of slavery was given credence by the works of Hegel. 

According to Elizabeth Flower and Murray G. Murphey (1977), 

Hegel’s Philosophy of the State and of History appeared in an 

translated American version in 1887. This version represents some 

sort of philosophical primer by a St. Louis Hegelian whose name is 

George Sylvester Morris.   

Hegel wrote that ―the only essential connection that has existed and 

continued to exist between Negroes and the Europeans is slavery. […] 

Slavery is itself a phase of advance from the merely isolated sensual 

existence – a phase of education – a mode of becoming participant in 

a higher morality and the culture connected with it.‖ (1971:98-

99)Such claims by Hegel were all grist to the mill for the American 

school of slavery. Caught in the racist web of historical thought 

characteristic of their time, the white Progressives enlisted Hegel to 

exclude Black Americans from the various reforms—such as in 

housing, education, and health—on the pretext that they were 

historically and culturally retarded. It was against this racist historical 

background that DuBois wrote The Souls of Black Folk. The book 

comprises fourteen chapters in the form of essays, biographies, 

autobiographies and elegies in which DuBois seeks to debunk the 

myths of the Black man’s cultural inferiority by engaging in a 

dialectic re-reading/ re-writing of Hegel’s Philosophy of History, the 

philosophical source from which the American school of slavery and 

white Progressives drew their ideological ammunitions. Having 

followed his education for two years, from 1883 to 1884, in the 

University of Berlin, the very University at which Hegel taught before 

becoming its chancellor, DuBois like many of his white Progressives 

fellows, became extremely knowledgeable about Hegel’s philosophy. 

In this essay, I would contend that DuBois’s knowledge of the 

German master’s work was so profound that he managed not only to 

turn its major historical tenets upside down but also to refurbish and 

redeploy the Hegelian methodology and themes in support of the 

Black man’s full entry into mainstream society.        

Before moving to the discussion of this redeployment, a few words 

about Hegel’s work are in order. Though The Philosophy of History is 

the one work of Hegel to be published posthumously by his son, it had 



 El-Tawassol n°25 Mars 2010 

 
the most profound influence, for better or worse, on later 

philosophers, notably Karl Marx and Frederick Engels. These Marxist 

thinkers appreciated most the serious dimension that Hegel accorded 

to the notion of change and dialectic development throughout history. 

In the preface to the second edition of Das Capital, Marx called 

himself ―a pupil of that might thinker,‖ and in recognition of Hegel’s 

importance to the Marxist thought, Engels wrote that ―what 

distinguished Hegel’s mode of thinking was the exceptional historical 

sense underlying it.‖ (Quoted in Singer Pinter, 2001: 13) Many 

decades later, T. S. Eliot had the same praise for Hegel’s historical 

sense when he wrote his critical essay ―Tradition and the Individual 

Talent.‖ (1932)We know that Left and Right Hegelians differed 

significantly in their retooling of the German master’s ideas. 

However, there is a relevant point to be drawn from their agreement 

about the importance of Hegel as both a historicist and cultural critic. 

This agreement among Hegelian thinkers across ideological boards 

rests on the basis of Hegel’s strong belief that world history has a 

meaning and that development in culture and history brings out a 

concomitant development of freedom. These are the two main 

Hegelian principles that DuBois made his own in writing The Souls of 

Black Folk. 

History, for Hegel, is not that Shakespearean or rather Macbethian 

―tale told by an idiot, full of sound and fury, signifying nothing.‖ On 

the contrary, he lets us know that the world is not abandoned to 

chance and external contingent courses. Things happen with a 

purpose. Without completely doing away the religious or divine 

understanding of this purpose, Hegel claims that the meaning of 

history reveals itself most through our reflection on or philosophising 

about our past as human beings. This reflection indicates the direction 

history is taking and the destination it will ultimately reach. Hegel 

clearly states the direction and destination of human history by 

defining world or Universal History as ―the exhibition of spirit in the 

process of working the knowledge of that which it is potentially.‖ 

(1991: 17-18) For him the essence of spirit or the mind is freedom. 

What distinguishes humankind from his natural environment is the 

capacity to activate that potential for freedom. Therefore, Hegel 

concludes by postulating that ―The History of the world is none other 

than the progress of the consciousness of Freedom.‖(Ibid, p.19)  

On the basis of this postulate, Hegel distinguishes three different 

stages in the development of freedom. In stage one, only one man is 
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free and that is the oriental despot. In stage two, some people are free 

and some other others are not. This was the case in the Ancient Greek 

world. In stage three that corresponds to the modern era all people are 

free. The dialectical progress in freedom happens as a result of contact 

between what he calls ―world historical peoples.‖ For him, the 

―Negroes‖ in Africa have a degree zero of consciousness of freedom. 

So, he skips over Africa’s role in history and moves on to the 

discussion of the oriental world. Even here, Hegel differentiates 

between Chinese and Indian cultures on the one hand, and Persian and 

Egyptian ones on the other. The former two ―cultures‖ have no 

credentials of freedom whatever to show on the historical board in 

order to admit their peoples among world historical peoples. The 

Chinese ―culture‖ organises the government and the state on the 

principle of the family, whereas the Indian one does so on the 

principle of castes. In both cases, the concept of individual freedom is 

missing. In the Chinese society, the Emperor stands in the position of 

father to whom all others owe natural obedience as children and wards 

of the state. In India, by contrast, people’s occupations and behaviours 

are externally determined by caste.  

Hegel comes to the conclusion that the birthplace of the 

consciousness of freedom has to be located elsewhere in the oriental 

world than in China and India. It is in Persia that he identifies the 

germ destined to flower into the idea of freedom.  The basis of the 

Persian empire is not merely natural obedience to family and caste, 

but a higher principle derived from the religion of Zoroaster, which 

involves the worship of light.  As an Enlightenment thinker, it is not 

surprising that Hegel makes much of this intellectual and spiritual 

principle by declaring the Persian culture and society as the first 

starting point in the growth of the consciousness of freedom.  

However, this potential of freedom could not be realised in Persia 

because of the despotic nature of its regime. Therefore, when the latter 

collapsed in its confrontation with the Greek city-states in Salamis in 

480 B.C, the second stage in the dialectical development in the 

consciousness of freedom could at last start. As world historical 

peoples, the Greeks and the Romans expanded the limits of freedom 

before handing the torch to the Germanic people who inaugurated the 

third stage in the development of the consciousness of freedom with 

the Reformation.        

Hegel sees ―simplicity‖ and ―heart‖ as the two main principles in 

the character of the German nation and people, which ―predestined 
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them to be the bearers of the Christian principles, and to carry out the 

Idea as the Absolutely Rational aim.‖ (Ibid, p.354) In other words, if 

Reformation took root in the German world and not elsewhere, it is 

because its character provided a congenial ground for the growth of 

the ideas of that simple German monk, Martin Luther. One of these 

ideas is that people do not need the church or any outside authority to 

tell them how to interpret the scripture. Each individual human being 

has, in his/her own heart, a direct spiritual relationship with Christ. 

Hegel saw the Reformation as more than an ―attack on the old Church 

and the replacement of Roman Catholicism by Protestantism.‖ 

(Singer, p.26) Its political and social consequences were also 

tremendous. It prompted German people on the path of striving for 

creating a world fit for spiritual beings, a democratic and rational 

world where all men feel at home at last because its laws are in 

harmony with their rational nature. Hegel does not state it explicitly, 

but the drift of his arguments suggests that the Germany of his time 

was representative of what an Ethical state based on freedom ought to 

be.  

However, he also seems to admit a possible future development in 

the consciousness of freedom when he refers to America as ―the land 

of the future, where in the ages that lie before us, the burden of the 

World’s History shall reveal itself.‖ (Hegel, p.86) Hegel devotes only 

five pages to America as another possible site or stage in the 

development of the Idea of freedom, because ―What has taken place in 

the New World up to the present time is only an echo of the Old 

World – the expression of a foreign life.‖ (p. 87) Hegel adds that as 

land of the future, America ―has no interest for us here [The 

Philosophy of History], for as regards History, our concern must be 

with that which has been and that which is.‖ (87) When Hegel made 

this claim, America was still in the infant stages of national existence. 

With The Declaration of Independence, The Articles of Confederation 

and The Constitution in mind, Hegel suggests that America was at that 

stage a civil society operating on a mere liberal and contractual basis. 

As long as the safety-valve of the Frontier was open, he prophesied, a 

loose liberal government would be enough and the necessity for a firm 

combination would not be felt. In anticipation of the historical 

development of America in the late nineteenth century, he wrote the 

following:   
A real State [meaning an Ethical and rational state that goes 

beyond the principles of liberalism] arises only after a 
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distinction of classes has arisen, when wealth and poverty 

become extreme, and when such a condition of things presents 

itself that a large proportion of the people can no longer satisfy 

its necessities in the way in which it has been accustomed so to 

do. But America is hitherto exempt from this pressure, for it has 

the outlet of colonization constantly and widely open, and 

multitudes are continually streaming into the plains of the 

Mississippi. (pp.85-86)  

       

What Hegel says about world history in general and America in 

particular could have hardly failed to resound strongly in the ears of 

the Progressives at the end of the nineteenth century. This was 

particularly true for DuBois in The Souls of Black Folk.   

DuBois echoes Hegel’s historicist ideas throughout his work, but 

he makes them more vibrant in the first three chapters (―Of our 

Spiritual Strivings,‖ ―Of the Dawn of Freedom,‖ and ―Of Mr Booker 

T. Washington‖) than the other eleven chapters of the book. The first 

chapter establishes the African American people as a world historical 

people. The author starts with autobiographical details related to his 

first experience of racism as a schoolchild in New England and his 

response to that experience in negative as well as positive forms, but 

soon the elements of personal life are enlarged to include all African 

Americans in a broader world historical framework. In a poetic flight 

reminiscent of Hegel in The Philosophy of History, he tells the reader 

that  
After the Egyptian and Indian, the Greek and Roman, the 

Teuton and Mongolian, the Negro is a sort of seventh son, born 

with a veil, and gifted with second-sight in this American world, 

-- a world which yields him no true self-consciousness, but only 

lets him see himself through the revelation of the other world. It 

is a peculiar sensation, this double consciousness, this sense of 

always looking through the eyes of others, of measuring one’s 

soul by the tape of a world that looks on in amused contempt 

and pity. One ever feels his twoness – an American, a Negro; 

two souls, two thoughts, two unreconciled strivings; two 

warring ideals in one dark body, whose dogged strength alone 

keeps it from being torn asunder. (p.215) 

 

The sequential alignment in the quote makes it clear that DuBois takes 

Hegel’s word for it. For Hegel as well as for DuBois America is the 

land of the future. But swerving from the former the latter affirms that 
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because of historical circumstances it is the Negro who was destined 

to take over the world historical role for expanding the consciousness 

of freedom further in the land of the future.     

A return to Hegel’s text is necessary to grasp the full meaning of 

DuBois’s reversal of the march of world history. Hegel dismisses 

Africa as being unworthy of consideration in a study of history like 

his. The main reason for this dismissal is that ―It is the ―land of 

childhood, which lying beyond the day of self-conscious history, is 

enveloped in the dark mantle of Night.‖(Ibid, p. 91) To exclude Africa 

from the scene of world history, Hegel appealed to the ethnographic 

writings of his time for evidence. The worship of fetishes, the 

weakness of character and moral sentiments (e.g., parents selling their 

children to slavery), and the absence of government are some of the 

elements from ethnography that Hegel holds against "Negroes" in his 

declaration that freedom in the sense of self-consciousness is totally 

unknown to them. DuBois makes a clean sweep of these racial 

prejudices first by investing the term ―Negro‖ with a positive sense 

and then making him the potential carrier of that future human project 

that Hegel set in America. The author’s qualification of the Negro as 

―the seventh son‖ of the human family is meant to add force to the 

Negro’s destiny to lead history in the direction of an expanded 

freedom. African American tradition invests ―the seventh son born 

with a veil‖ with visionary powers. ―The last will be the first,‖ says 

the Bible, and DuBois prophesies the same for the Negro when he 

reviews the progress of world history.   

DuBois’s reversal of the Hegelian schema for the dialectical 

development of history seems to rest on some ambiguities in Hegel’s 

historical text that recent critics like Caroline Rooney have detected. 

For example, the latter affirms that there are many ambiguous 

elements in Hegel’s statements about Africa and the Negro which 

suggest that for him the cultural Other for the West is not Africa but 

the Orient. (Rooney, 2000: 162) DuBois seems to have exploited the 

German master’s ambiguities, contradictions and other textual 

weaknesses to weave out his own version of world history. For 

instance, one sees no striking difference in Hegel’s qualification of 

Africa as a ―land of childhood‖ and America as ―the land of the 

future‖. Moreover, the cultural contradictions that he detects in the 

two regions are more or less similar. They are even more striking in 

the case of the latter. Though he affirms that America is ―the land of 

the future,‖ he nips the idea in the bud when he makes America look 
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as an imitation of old Europe, and particularly Britain. The implication 

is easy to draw for DuBois particularly in the context of the materialist 

America of his period. Throughout the book, DuBois reminds us of 

the seamy sides of American materialism while pointing to the 

spiritual dimension of Black American life even when lived within the 

―veil‖ or what Hegel calls the ―mantle of darkness.‖  

This is one of the ironic variations that DuBois plays on Hegel’s 

conception of the progress of world history. Hegel believes that 

slavery is unjust and indefensible in civilised societies, except for the 

Negro for whom slavery is a school of freedom. The European or 

rather American enslavement of the Negro constitutes the ideal way of 

bringing him into world history. The irony in DuBois’s text is that it is 

the Negro, the man unjustly declared to be outside history, who has 

the spiritual wherewithal to make Americans, regardless of their race,  

enter world history. DuBois reverses the direction of the progress of 

world history as laid down by Hegel. It is the Negro (the term is 

appropriated by DuBois in its positive sense) who is regarded as the 

culminating point of world history. The Negro as portrayed by DuBois 

represents the Hegelian dialectic man par excellence. It is worth 

observing here that apart from the sociological interpretation, the 

Hegelian dialectic of the slave and the master has received a socio-

psychological interpretation which makes the struggle of the 

bondsman with the master as an internal dialectic that influences and 

is influenced by the social dialectic outside. According to Hegel, the 

ego is ―we‖, i.e., a plurality of Ego, just as ―we‖ is a single ego. The 

following interpretation of Hegel’s dialectic by George Armstrong 

Kelly captures the complexity of DuBois’s Double Consciousness as 

an operational concept for self-definition:   
Lordship and bondage is properly seen from three angles 

that are equally valid and interpenetrable. One of these angles 

is necessarily the social, of which Kojève has given such a 

dazzling reading. Another regards the shifting pattern of 

psychological domination and servitude within the individual. 

The third then becomes a fusion of the other two processes: the 

interior consequences wrought by the external confrontation of 

the Self and the Other, the Other and the Self, which has 

commenced in the struggle for recognition. (Kelly George 

Armstrong, 1993:165)   
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I would argue that Armstrong’s triangular vision of Hegel’s dialectic, 

and particularly the third angle, highlights DuBois’s double 

consciousness as a fusion, a synthesis of social/historical and 

psychological processes.       

DuBois represents the Negro as a man who has traversed the fourth 

stage of the Hegelian journey towards self-consciousness: stoicism, 

scepticism, introspection and transcendence of negative urges. The 

last stage for Hegel is reached once the ―self sees itself in the other.‖ It 

is probably what DuBois means when he refers to that ―peculiar 

sensation of seeing oneself through the ideas of the other.‖ (p.215)  

DuBois takes care to underline that ―the history of the American 

Negro is the history of this strife – this longing to attain self-conscious 

manhood, to merge his double self into a better and truer self.‖ 

Therefore, while Bruce D. Dickson (1999) and Arnold Rampersad 

(1999) are arguably right to claim that DuBois borrows the concept of 

―double consciousness‖ from literary and medical sources (European 

Romanticism, American transcendentalism and nineteenth-century 

medical literature related to cases of split personality), they seem to be 

mistaken in relating the synthesis that DuBois made between the two-

halves of personality to guidelines from William James, DuBois’s 

tutor of philosophy at Harvard University. As the following message 

to his brother the famous novelist Henry James indicates,  William 

James himself seems to have been surprised at DuBois’s pulling 

together of two dissociated selves into a harmonious entity: ―I am 

sending you a decidedly moving book by a mulatto ex-student of 

mine, DuBois, professor of history at Atlanta (Georgia) Negro college. 

Read Chapters VII to XI for local color, etc.(June 6, 1903).‖ (Quoted 

in Louis Jr and Hume, 227) William James was too much involved in 

the medical literature of his time to be able to provide his ex-student 

with any guidance on how to reconcile a racially divided self. 

Moreover, knowing William James’s strong objection to Hegel’s 

dialectic method, one wonders how he could have raised in his 

writings suggestions of this kind to DuBois.   (Richard, 29-38 and 

William, 43-62). Therefore, if one has to look into the source of 

inspiration behind DuBois’s synthesis, it is not in James’s pragmatic 

philosophy that one can find it but in Hegel’s idealist philosophy.   

For DuBois the Negro is not a negative starting point, ground zero, 

as Hegel may call it, but the end point of Western history in its contact 

with Africa. The African slave becomes a Negro on the American soil, 

a Negro who takes consciousness of himself and stands in an 



 El-Tawassol n°25 Mars 2010 

 
antithetical position to the one that Hegel portrays in The Philosophy 

of World History. The Negro, as DuBois portrays him, is ―gifted with 

second-sight in this American world.‖ He is not a mere biological 

entity, but a man with a spiritual message, an Idea to transmit to 

human kind. Without going into detail, DuBois locates the original 

source of the Negro’s spirituality to that African part of the world, 

which Hegel had excluded from world history.  DuBois tells us that 

African priests catered to the spiritual needs of their folks in the 

African forests. Like other Africans, these African priests were 

reduced to slavery. However, they never ceased to provide a spiritual 

direction for their people even in the house of bondage. Christianity 

shaped them, but they also shaped it by creating Churches built on 

African forms of worship.    

The ―Negro‖ in DuBois’s sense of the word has both a singular and 

generic meaning. In its generic sense, it stands for the black race. 

Indeed, the end of the nineteenth and the beginning of the twentieth 

centuries were marked by a resurgence of theories about race.  If 

DuBois uses the term race to speak about the Negro, he often uses it 

not in its biological and anthropological sense, but as a socio-

historical notion. For him, what matters most are not the ―grosser 

physical differences of color, hair and bone‖ of the Negro, but the 

―differences –subtle, delicate and elusive, though they may be –which 

have silently but definitely separated men into groups.‖ (Ibid, p.816)  

Following Hegel, DuBois claims that the ―history of the world is the 

history not of individuals, but of groups, not of nations, but of race.‖ 

(Ibid, 817) Accordingly, he distinguishes ―eight distinctively 

differentiated races, in the sense in which History tells us the word 

must be used.‖ (Ibid, p.817) He names them as follows: the Slavs, the 

Teutons, the English, the Negroes, the Romance race, the Semites, the 

Hindus and the Mongolians.  

     There is no need here to discuss the basis on which DuBois has 

differentiated between the races. The interest is rather in his statement 

that each of the various races is ―striving […] in its own way, to 

develop for civilization its particular message, its particular ideal, 

which shall help to guide the world nearer and nearer that perfection 

of human life for which we all long, that ―one far off Divine event‖ 

(Ibid, 819).It has to be observed that, for Hegel, the history of 

mankind is the history of the spirit. The spirit realises itself in history 

through particular racial groups. For him, world history seems to have 

reached its consummation or end in his own times, i.e., modern 
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Germany. Dubois’s The Souls of Black Folk opens with a chapter (Of 

Our Spiritual Strivings) with the rejection of this Hegelian contention 

that history has completed its testing of human groups, and it closes 

with the denunciation of human arrogance in its announcement of the 

end of history. While DuBois accepts the Hegelian notion of spirit as a 

clearly definable measure of human advancement and backwardness, 

he castigates  
…the silently growing assumption of this age[…] that the 

probation of races is past, and that the backward races of today 

are of proven inefficiency and not worth the saving. Such an 

assumption is the arrogance of peoples irreverent toward Time 

and the deeds of men.‖ (p.386)  

 

In the previous quote DuBois comes back to the idea of the 

historical necessity for the conservation of races to which the Anglo-

Saxon school of history like Josiah Strong were firmly opposed. The 

latter advocated the dispossession, assimilation and molding of the so-

called weaker races as a primary condition for the success of any 

reform movement. (Strong Josiah, 1885) To the Anglo-Saxon 

historians, who were sceptical of the efficiency (This is one of the 

favourite terms for the Progressives.) and necessity for saving the 

black race for the progress of civilisation, DuBois resorts to a 

contrapuntal reading of Anglo-Saxon history:  
A thousand years ago such an assumption, easily possible 

would have made it difficult for the Teuton to prove the right to 

life. Two thousand years ago such dogmatism, readily welcome, 

would have scouted the idea of blond races ever leading 

civilization. So woefully unorganised is sociological knowledge 

that the meaning of progress of ―swift‖ and ―slow‖ in human 

doing, and the limits of human perfectibility are veiled, 

unanswered sphinxes on the shores of science.   

 

 The finale of Dubois’s argument is that like other races, the Negro 

race must be given an opportunity to perform on the stage of 

American history and that of the world invoking historical precedence 

of the Blacks to the American land and evidence of economic and 

spiritual of their contributions to American civilisation:    
Your country ? How came it yours? Before the Pilgrims 

landed we were here. Here we have brought our three gifts and 

mingled them with yours: a gift of story and song […]; the gift 

of sweat and brawn to beat back the wilderness, conquer the 
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soil and lay the foundations of this vast economic empire […]; 

the third, a "gift of the Spirit." Around us the history of the land 

has centred for thrice a hundred years; out of the nation’s heart 

we have called all that was best to throttle and subdue all that 

was worst .[…] Nor has our gift of the Spirit been merely 

passive. Actively we have woven ourselves with the warp and 

woof of this nation. […] Are not these gifts worth the giving? Is 

not this work and striving? Would America have been America 

without her Negro people?  (p.387)    

 

 The problem for the Negro, as DuBois sees it, is to discover and 

deliver the message of his/her race. It is a problem because ―the full, 

complete Negro message of the whole Negro race has not yet been 

given to the world.‖ In The Souls of Black Folk, DuBois gives some 

indications as to the nature of this message. To the question as to how 

the message will be developed, DuBois answers that it will be done by 

the ―development of these race groups, not as individuals, but as 

races‖; races understood in socio-cultural rather than in biological 

terms. At a time when nineteenth and early twentieth centuries 

America had officially adopted the Zangwillian idea of melting pot, 

DuBois advocates a "cultural pluralism" under the guise of race. (Cf. 

O’Callaghan, 2007) He affirms that the destiny of the Negroes is not 

assimilation of ―servile imitation of Anglo-Saxon culture, but a 

stalwart originality which shall unswervingly follow Negro ideals.‖ 

He also writes that ―in this merging [the Negro] wishes neither of the 

older selves to be lost. He would not Africanise America, for America 

has too much to teach the world and Africa. He would not bleach his 

Negro soul in a flood of white Americanism, for he knows that Negro 

blood has a message for the world‖. (p.215)  

     As a historicist, DuBois does not confine himself by setting the 

history of the American Negro within the context of the grand 

narrative that Hegel calls world history. He also reflects on short 

periods of Negro history like the Civil War and the Reconstruction. 

For example, in the second part of the first chapter (Of Our Spiritual 

Strivings) and the second chapter ―Of the Dawn of Freedom‖, he 

considers the Hegelian journey of the Negro toward self-

consciousness over a period of forty years that changed the Negro all 

the way ―from the child of emancipation to the youth of dawning 

consciousness‖ (p. 218) characterised by the quest for the ballot and 

political power during the Reconstruction. The next stage of growth 
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was marked by the race’s adolescent desire for book-learning 

especially during the Post-Reconstruction period which climaxes with 

the Black man’s coming to age as ―a co-worker in the kingdom of 

culture.‖ As one of the co-workers in the kingdom of culture, DuBois 

emerges basically as both a historicist and a cultural critic and theorist. 

In conclusion, we can say that DuBois’s The Souls of Black Folk 

anticipates Frantz Fanon’s Black Skin White Mask in its redeployment 

of Hegelian themes and methodology in defence of a racially non-

exclusive humanity and humanism.  
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Abstract 

The proposed paper probes into the practical ways in which the two subjects 

of study, hitherto taught as wholly independent modules each contained 

within rigid boundaries, could be rendered interdependent under the LMD 

system. It establishes that “Literature” and “Civilization” are more 

rewarding for both student and teacher when taught within a fully integrated 

framework, involving scrutiny of matters from different perspectives, by 

gauging distinction, comparison, and contrast in order to attain 

clarification, reconciliation, and synthesis. The proposed integrative 

approach renders the text the object around which convergence between the 

two options is formed.  

Résumé  

L’objectif de cette contribution 

est de fournir des éléments 

pratiques avec une optique 

interdisciplinaire à travers 

laquelle  les modules de 

« civilisation » et de 

« littérature » du cursus de 

licence d’anglais dans le 

système LMD sont intégrés. Par 

le biais du texte, l’interaction de 

ces deux unités aide l’enseignant 

à localiser l’épistémologie 

commune de convergence et 

encourage chez  l’apprenant 

l’esprit à contextualiser et à 

globaliser.  

 

 

 

 

 Despite the evident distinctions 

between “literature” and 

“civilisation” as completely 

autonomous “administrative” units 

in the English curriculum, the 

symbiosis between them has 

become unavoidable in Algerian 

academia, especially with the onset 

of the LMD system whose 

workability rests on integrative 

teaching. The proposed paper 

probes into the practical ways in 

which the two subjects of study, 

hitherto taught as wholly 

independent modules each 

contained within rigid boundaries, 

could be rendered interdependent. 

Literature and civilisation are more 

rewarding for both student and 

teacher when taught within a fully  
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integrated framework, involving scrutiny of matters from different 

perspectives, by gauging distinction, comparison, and contrast to 

attain clarification, reconciliation, and synthesis. Maintaining the 

traditional monodisciplinary constraints, has detrimental pedagogical 

consequences as it entails the exposure of the learner to only a one-

dimensional knowledge of either subject. Interdisciplinary approach, 

on the other hand, helps the teacher to find the needed unity and 

synthesis, and to locate the “common epistemology of convergence” 

between literature and civilisation within a unifying framework that 

encourages integration of thought, freedom of investigation, and drive 

for individual initiatives. In all this, the text becomes the object 

around which convergence between the two options is formed.  

The new reality now in the making in Algerian academia renders 

both the integrative approach and interdisciplinary programs 

indispensable. This restructuring both extends and expands the 

existing programmes, consequently entailing a rethinking of the 

boundaries hitherto erected between disciplines. In the English 

departments, the teaching of civilisation and literature as separate and 

fragmented divisions has therefore become quite anachronistic. More 

than ever before, the integrative approach is imposing itself as the 

academic guarantor of mutuality, interaction, and enrichment amongst 

disciplines. I try in the present contribution to put forward some 

premises whereby the two options can be integrated within the 

projected American Studies unit.  

Interdisciplinarity provides the mechanism whereby the two 

categories are not only brought together for thematic and linguistic 

convenience, but are also propelled into convergence around a new 

entity which is the text. Roland Barthes’ views on interdiciplinarity 

are quite pertinent to such a contention:  

Interdisciplinary studies…do not merely confront already 

constituted disciplines…. In order to do interdisciplinary work, it is 

not enough to take a subject (a theme) and to arrange two or three 

sciences around it. Interdisciplinary study consists in creating a new 

object, which belongs to no one. The Text is, I believe, such object 

(Barthes 72).
 

Interdisciplinarity, with its synergic qualities, has in fact 

traditionally appealed to academics and researchers who celebrate a 

kind of intellectuality that promotes pluralism in knowledge and who 

are opposed to disciplinary limitation and overspecialization. This is 

not only because of the ability of interdisciplinarity to render possible 
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the achievement of “unity and synthesis,” but also because of a set of 

other purposes: to provide answers to intricate questions that no single 

discipline can explain, to present broad perspectives to specific 

matters, to establish parallels between different disciplines and 

professions, and to offer solutions to complex problems that no single 

discipline can solve. The American Studies teacher and researcher can 

only be drawn towards the interdisciplinary framework. Indeed, 

American Studies can be considered synonymous with 

interdisciplinarity; it crosses rigid disciplinary boundaries to 

connect—through the text—a wide range of areas that can be 

regarded as natural or potential allies. Such areas include history, 

anthropology, sociology, philosophy, politics, geography, psychology, 

visual culture, economics, literature, literary theory, and textual 

criticism.  

Since exhaustiveness in a work of this space and time limitation is 

beyond reach, this study has opted for selectiveness in outlining the 

interdisciplinary possibilities by highlighting the themes in literature, 

history and politics which have proven most salient where the two 

modules could be rendered complementary (merged or intermingled) 

away from the confining nature of specialized units and beyond any 

established canons. This is while bearing in mind the significance of 

intertextuality in the production of the literary text which considers 

the literary product more a result of interaction and dialogue with 

other texts than an act of genius by its author. 

Without being a manifesto for the contention that the literary text 

remains valueless unless it mirrors the contextual, cultural 

circumstances behind its creation, the paper sustains quite 

unequivocally the premise that civilisation and literature pay more 

dividend for  the teacher / student when taught as a fully integrated 

entity and freed from the traditional rigid dogma of “disciplinary” 

identity.  

Undeniably, the intellectual climate (i.e. trends in sociology, 

psychology, philosophy, theology, science, and technology)—perhaps 

more than the socio-economic and political realities—do a good deal 

to enrich the literary imagination of a nation. This idea is voiced quite 

eloquently by Matthew Arnold when he argues that “the grand work 

of literary genius is a work of synthesis” and that “its gift lies in the 

faculty of being happily inspired by a certain intellectual... 

atmosphere, by a certain order of ideas” (Arnold 22).
1
 To synthesize is 

indeed to harmonize socio-economic, political, and cultural 
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circumstances with the literary product. Interestingly enough, 

synthesis can also be the task which the teacher of American Studies 

is expected to undertake in order to secure harmony between these 

hitherto separated disciplines. Selection of the appropriate text 

represents the first step in any synthesizing endeavour.  

 

I 
American Literature is quite unique in being endowed with the 

quality of being vitally linked to the issue of national identity. 

American writers were expected to meet the challenge of producing a 

literature that was totally independent from colonial antecedents. A 

national literature would therefore effectively contribute to the 

boosting of the aspiration for independence from the British Crown 

and nurture the longing for intellectual self-sufficiency.
2  

The first authentically American literary documents are in fact 

believed to be Captain John Smith's reports of New-World 

explorations and settlements which appeared in 1607. These reports 

were to do a good deal to motivate the influx of Puritan “pilgrims” 

who swarmed towards the newly discovered continent with a 

confident forecast of assured self-fulfillment.
3 
 

Smith's reports perhaps stand as evidence that literature represents 

a force which often contributes to the overall shaping of the 

civilisation of a nation. The reverse of this—i.e. where literature is 

itself shaped by contextual circumstances—can be clearly seen in Ann 

Bradstreet's poems and in William Bradford's writings. Style, which is 

expected to be an internal quality in the literary text, can also at times 

be dictated by the general socio-cultural reality. In these two writers' 

works, style is visibly marked by the conception of simplicity 

advocated by the Puritan outlook. Bradford, for example, advised 

neophytes in the craft of writing to avoid “silken language” and 

instead resort to “admirable plainesse.” He declared that he would 

write the history of the Plymouth Plantation in “a plain style, with 

singular regard unto the simple truth in all things” (Mc. Michael 10).  

 

II 
The first seeds of American democratic thought were harnessed by 

the ideas of some universal theorists, thinkers, and philosophers such 

as the Englishman John Locke through his “social contract theory” 

and the Frenchman Baron Montesquieu through his doctrine of 
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“separation of power” together with the schemes of “checks and 

balances” devised by John Adams and others.
4 

All this offered the 

American independence movement the intellectual capital to 

challenge the British Monarchy's legitimacy to continue to govern the 

American colonies and to make a serious bid for independence 

towards the creation of a new sovereign republic.  

Equally important was the role played by the pamphleteer Thomas 

Paine whose The Rights of Man did a good deal to awaken American 

political consciousness towards the ultimate goal of American 

independence. Through this, he launched a scathing attack on the 

British monarchical system of government by exposing its drawbacks 

especially by attacking the principle of hereditary rule.
5
 

Ralph Waldo Emerson also articulated the notion of democracy but 

in a slightly different way. In his Essay on Politics, he insists on the 

concept of “good-will” in politics which he sees as a prerequisite for 

the establishment of a workable and egalitarian system of 

government: “governments have their origins in the moral identity of 

man.” Taking his defence of democracy farther, he opines that “good-

will” gives governments a “moral identity” and “separates the 

individual from all party, and unites him at the same time to the race.” 
 

III 

Historical speculation, such as the concept of “Manifest Destiny,” 

constituted a vision for the future which the Puritans helped to 

establish as one of the major political precepts that would eventually 

largely shape American thought. Such concept is closely linked to 

what has been branded as the “American Dream.” The teacher of 

American Studies is to take notice of the fact that understanding 

concepts of this kind certainly helps in the general endeavour to 

comprehend the fabric of the “laissez-faire” doctrine.
6
 

This doctrine, upon which the capitalist system has been built, has 

marked America's national existence from its very beginnings. A 

widespread tendency to celebrate this precept would henceforth gain 

momentum with scores of writers praising the go-ahead spirit and the 

“rags-to-riches” pattern. Benjamin Franklin's Autobiography amply 

illustrates this in its idealization of the self-made man who 

apotheosizes the American dream of upward mobility. This wave was 

to be strongly sensed in the wake of the Civil War with the rise of 

what was to be branded as the “Gilded Age,” and the large-scale rapid 
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transformations it provoked in the American way of life. And this can 

be caught in Carnegie's flamboyant statement “... the old nations of 

the earth creep on at a snail's pace; the Republic thunders past with the 

rush of an express”
 
(qtd. in Arnold 201).

   
 
 

But, capitalism has also been appraised differently. Henry David 

Thoreau exposed other facets of this system offering an alternative to 

Adam Smith's “supply and demand” theory; it is also a severe 

indictment of the economics of materialism which, to him, thwart 

man's aspiration towards liberty.
7 

 
Mark Twain, who himself coined the phrase “Gilded Age,” wrote 

in collaboration with Charles Dudley Warner a novel bearing the 

same title to satirize the process of get-rich-quick and reveal the 

political corruption of the Grant Administration. Upton Sinclair's The 

Jungle drew its substance from the hardships inflicted upon the 

immigrant employees and their families to provide graphic 

descriptions of what he sees as “the home of oppression and injustice, 

a nightmare of misery, an inferno of suffering, a human hell, a jungle 

of wild beasts ...”
 
(Downs 349).

 
And, in turn, once published, it itself 

served as a piece of evidence to incriminate the unscrupulous meat 

packers and to strengthen the hands of the Roosevelt Administration 

in its anti-Trust campaign, namely to push Congress to pass the 

famous Pure Food and Drug Act and the Beef Inspection Act which 

would revolutionize socio-economic legislation in not more than six 

months after the appearance of the novel
 
(Hill 164).  

Other writers chose to turn towards the writing of utopias in order 

to invert the situations in which they lived. Edward Bellamy's Looking 

Backward: 2000-1887 is a utopian novel whose hero goes to sleep for 

more than a century. He wakes up in the year 2000 to find the city of 

Boston an agreeable place, purified of all blemishes which used to 

plague it in the past. This novel expresses the dissatisfaction of many 

Americans with the hard conditions of labour, the stifling grip of 

monopoly, and the widespread political corruption. The influence of 

this work went far beyond the immediate appreciation of professional 

readership. It in fact played a major role in the formation of nationalist 

clubs in the 1890’s and ultimately in the rise of the politically 

influential “Populist Party.” Bellamy continued to represent a major 

force in the reformist movement. His Equality (1897) helped to foster 

"an attitude towards social change" which would inspire politicians 
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well into the twentieth century

 
(Winson 41). The Franklin Roosevelt 

Administration and its “New Deal” programme was no exception. 

The capitalist order has in fact continued to be omnipresent in 

American thought inspiring countless literary figures to look into 

man’s immediate moral and socio-economic preoccupations. Arthur 

Miller's Death of a Salesman (1949) is a direct comment on how 

capitalism damages the nucleus of human relationships and stands at 

the origin of intense human tragedies. 

 

IV 

The “Pilgrims’ progress” and Westward expansion are vitally 

linked to the themes of Democracy and Capitalism. The ambitious 

believers in the pursuit of happiness embarked upon a conquest of 

new lands in order to secure better chances for self-realization. Whilst 

endeavouring to keep away from the now exhausted old world and to 

fulfil a life of promising potentialities in the new world, the 

pioneers—in their march westward—inflicted pernicious damages, 

namely the extermination and expropriation of the Indian population 

and the irrational exploitation of the nation’s natural bounty. 

The “frontier motif,” which represents a significant driving force 

behind a large part of American literature, has developed to become 

almost a metaphor in the nation's culture. James Fenimore Cooper in 

his The Pioneers and The Last of the Mohicans exposes the ugly side 

of the westward expansion. Highlighting the purely economic motives 

behind such movement, he pinpoints its social and moral 

consequences on the indigenous community. 

The other aspect of the opening of the frontier lies in the 

aggravation of the plight of the farmer. The influx of the newly 

invented machinery boosted the pace of agricultural production 

almost to uncontrollable levels. And what was meant to be a blessing 

for the farmers turned out to be a curse, driving scores of them to 

bankruptcy as a result of the colossal surplus of goods that the market 

could not absorb. Hamlin Garland addressed himself to the plight of 

the farmers and to what he once called the “mystic quality connected 

with free land” which “has always allured men into the west”; this, to 

him, was no more than “a myth”
 
(Holloway 33). Main Travelled 

Roads emanates from this very context where the farmer is shown as a 

victim of huge debts which he could never pay off, and as helpless in 

the face of wild changes. 
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V 

Wild changes also characterized antebellum American reality 

where the peculiar institution of slavery collided head-on with the 

rising spirit of White democracy; and where the feudal system, on 

which the plantation economy rested, came to jeopardize the very 

basics of the democratic spirit upon which the American republic had 

been built. 

Southern planters ardently defended the plantation system and with 

it the institution of human bondage which was highly rentalised by 

“King Cotton.” To them, the fall of this system would sharpen 

competition in the labour market, rendering labourers no more than 

“wage-slaves.” This view in fact became a major premise widely 

cherished by the proponents of slavery such as Gordon Bennett whose 

New York Herald went to great lengths in juxtaposing life in the slave 

quarters with that in the English slums of industrial cities like 

Liverpool. To him, balance was easily tilted towards American 

slavery: 

The slave lived like a prince. He had his cabin, neat, clean, and 

weather-proof: he had his own garden patch, over which he was lord 

paramount; he was well-fed, well-lodged, well-clothed, and rarely 

overworked; sleek, happy contented, enjoying his many holidays with 

gusto, he lived to a great age
 
(qtd. in Parrington 104-5).   

This argument served as the intellectual capital of a long wave of 

pro-slavery literary works. The most illustrative example is perhaps 

William J. Grayson's “The Hireling and the Slave.” It offers a 

portrayal of the life of the wage-slave confronted with a hostile 

environment. Its second part draws a magnificently picturesque image 

of the life of the “bond-slave” by demonstrating the easy-going type 

of country life. He then turns to Harriet Beecher Stowe on whom he 

launches a scathing attack branding her as “a moral scavenger” who 

“snuffs up pollution with a pious air”
 
(qtd. in Parrington 105). 

Grayson's attitude was prompted by the threat of the abolitionist 

movement which he saw as being voiced through publications like 

Stowe's Uncle Tom's Cabin. Drawing a good deal from the slave 

narratives such as Frederick Douglas's Autobiography, Stowe's novel 

hammered into the minds of skeptics the bitter reality of human 

bondage, offering insights into the day-to-day suffering of the 

bondsmen and their aspiration to be free. This aspiration is given 

voice in the different slave cultural forms which were mostly a 

mixture of European and African cultural norms
 
(Holloway 22).  
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Songs and folk-tales, which denounced slavery and made folk heroes 

of the rebellious slaves, were part of their multi-faceted resistance to 

the “Peculiar Institution.” The praise chanted by the Louisiana slaves 

for their folk hero St. Mala, who rebelled against his master, is an 

illuminating case in point (Blassingame 52). By shouting, singing, and 

preaching, the slaves expressed their despair and discontent with the 

institution that was behind their dehumanization, showing 

unequivocal desire for freedom contrary to the “Sambo” propaganda 

promulgated by the slavocratic oligarchy. Stopping short of overtly 

attacking Slavery, the folk singers intelligently and subtlety 

denounced the status quo. 

This type of Afro-American literature, which can be branded as 

that of social and moral protest, was to be carried beyond the age of 

Slavery and well into the twentieth century; it has become almost a 

manifesto for the Community’s disenchantment with the excesses of 

the white-dominated Establishment and as a cry against black 

invisibility. 

The teacher of American Studies certainly finds ample material to 

explore with his/her students in addressing himself to the theme of 

Afro-American protest be it political or literary. The Harlem 

Renaissance era heralded an Afro-American cultural flowering 

especially with the formation of a non-white audience, stimulating 

writers of that era and of the later decades to protest against their 

fellow men’s socio-economic and political marginalization. Margaret 

Walker’s poem “For My People” (1937) and Ralph Ellison's novel 

Invisible Man (1952) perhaps epitomize both the Afro-Americans’ 

new literary spirit and their wide political awakening which can easily 

be integrated in the same American Studies course. 

 

 

 

VI 

The post-World War II era, which witnessed a rather 

unprecedented surge of American interventionism and of American 

adherence to military alliances, also stimulated an impressive 

proliferation of the socio-political war novels. Such novels were by 

and large conceived as microcosms or miniature versions of American 

society where the military institution epitomizes supremacy; where 

the domineering army commander is perceived as the oppressor; and 

where the soldier—who is brave enough to face up to these 
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paradoxes—deserves the status of  a “hero.” The struggle, which is 

inherent within the structure of the American military institution, is 

portrayed as one between the administrative apparatus and the 

individual rather than as between the American army and the enemy. 

More often than not, the war novel advances the conviction that the 

oppressive quality of the military institution does not apply only to 

exceptional cases like war. It in fact goes beyond such cases to 

envelop the whole fabric of American life. War novelists like Ned 

Calmer highlight this idea by drawing an analogy between the 

military institution and the business institution. In his The Strange 

Land (1950), he pictures a group of American generals sitting 

comfortably away from the front and giving orders to helpless soldiers 

from a safe distance. One of the characters likens the situation to that 

of a “board of directors meeting” and he exclaims: “How much the 

whole war run like a vast corporate enterprise by groups of men like 

these sitting in comfortably warm rooms after hearty meals...!” (133). 

Other war novelists even go as far as expressing their fear of the 

real dangers which were believed to come from within the American 

system rather than from without. Norman Mailer in his The Naked 

and the Dead (1951), attributes the qualities of tyranny, cruelty, and 

lack of sensibility to the General whose expression “was very close to 

the complacent and hard appearance of any number of American 

senators and businessmen” (36).
 

Disillusionment and loss of faith in the American democratic ideal 

also quite visibly mark the war novel. The attitude of hearty 

patriotism proves to have failed to grasp the motives of the soldier 

who tends to defy the U.S. military institution by shunning away from 

the war front. This attitude is mainly the outcome of the waning belief 

in the chivalric brotherhood which is traditionally believed to be an 

essence of the combat spirit. It is also the outcome of the growing 

conviction that the individual is evaluated only according to what he 

achieves in the name of his country. This is amply illustrated in 

Joseph Heller's Catch 22 (1961) where the major protagonist—a 

bombardier soldier—seeks circuitous means to evade combat. 

Literature written in protest against war is not limited to the novel 

as a genre. The 1960s were years in which poets got involved in 

political activism. In 1966, for example, Robert Bly and David Ray 

founded the association “Poets Against the War” which campaigned 

against the American policy in Vietnam (Hallberg 8).
 
Such poets were 

inspired by “intellectual liberalism” which, as a movement of the 
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1960s, attributed the understanding of contemporary political issues to 

purely intellectual bases rather than to political manifestations. 

James F. Mersmann asserts that post-World War II poetry is 

mostly Vietnam poetry.
8
 Most of the poems of this period launched 

harsh attacks on the corruption of the political institution in the United 

States. Lyndon Johnson's false promises concerning his Vietnam 

policy in the Presidential elections of 1964 provoked poets like Robert 

Duncan to dismiss him as immoral (Ducan 21). Duncan unhesitatingly 

branded American political and military leaders as “liars and masters 

of lie.” Robert Bly even described the U. S. government as a faulty 

source of information and democracy as a presumptuous, misleading 

notion (Bly 28).
 

As it draws largely from the general socio-economic, political, and 

cultural settings of the American reality, this poetry has been branded 

as “culture poetry.” As a literary variation, it further fosters the 

premise that the modules of civilisation and literature are by far of 

more moment to the teacher / student's intellectual experience when 

integrated and rendered complementary than when arbitrarily 

dissociated.  

Interdisciplinarity, by its integrative nature, is simply the key to 

“unity of knowledge” between literature and civilisation which are 

two categories interacting within the same domain—American 

Studies. Regarded as a new mode of knowing, interdisciplinarity sets 

the ground for a much needed reunification of action and thought to 

meet the current pedagogical and social mutations in Algeria and 

elsewhere. As it has been demonstrated in the present paper, the 

application of the interdisciplinary approach renders possible the 

dialogisation of recurrent themes in the two categories through a 

viable selection of texts. Away from the myth of American 

exceptionalism, interdisciplinarity—which crosses boundaries—also 

gives way to the possibility to interconnect less recurrent areas and 

subjects and also to present unheard voices in both options. 
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Notes 

1
This idea is also articulated by Karl Shapiro in his In Defense of 

Ignorance. New York: Random House, 1960. 22. 

2
See Benjamin T. Spencer. The Quest for Nationality: An 

American Literary Campaign. Syracuse: Syracuse U. P., 1957. 
3
See Bradford Smith. Captain John Smith: His Life and Legend. 

New York: Norton, 1953.  

 
4
See Alfred H. Kelly and Winfred A. Harbinson, eds. The 

American Constitution: Its Origins and Development. New York: W. 

W. Norton, 1970; see also Michael J. Heale, The Making of American 

Politics. London: Longman, 1977. 
5
See Edward Foner. Tom Paine and Revolutionary America. New 

York, 1976. 
6
See Susan P. Lee, and Peter Passell, eds.  A New Economic View 

of American History. Cambridge: Harvard U. P., 1979. 
7
See Henry David Thoreau. Walden or Life in the Woods. 

Washington DC.: Ladder Edition, repr. 1985. 
8
See James F. Mersmann. Out of the Vietnam Vortex: A Study of 

Poets and Poetry Against the War. Lawrence: Kansas U.P., 1974; see 

also Walter Lowenfelds, ed., Where is Vietnam? New York: 

Doubleday, 1967. 
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Abstract 
This article attempts to compare the effects ‘Grammar Tasks’ and ‘Grammar 

lessons’ on the acquisition of English tenses by Algerian students in terms of 

gains in explicit knowledge, grammatical accuracy, interaction, autonomy 

and motivation in the classroom. The results of the study demonstrate that 

learners following the new approach outperform those following the 

traditional one in all these terms.   

 

  

 

 

 

 

 

 

 

 

Introduction 

As learners who are taught 

under Traditional Grammar (TG) 

for many years carry on making 

grammatical errors which usually 

persist in spite of teachers’ 

attempts to eradicate them, we 

believe that there is something 

wrong with this approach and that 

‘Grammar Consciousness-raising 

Tasks’ with their emphasis on the 

use of language may be more 

effective. In this experimental 

study, a control group will follow 

traditional grammar lessons and 

an experimental group will 

perform grammar tasks. The net 

effects of these two approaches in 

terms of grammatical explicit
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knowledge, accuracy, negotiated interaction, autonomy and motivation 

will be revealed through this paper.  

1. Grammar Consciousness-raising Tasks   

Grammar consciousness-raising tasks (GCRTs) are the result of 

integrating task-based language teaching (Prabhu, 1987) and grammar 

consciousness-raising (Rutherford, 1987). This integration involves 

student-student interaction about grammar and includes a variety of co-

operative learning techniques where learners are divided into groups 

and handed different parts of teacher-taught materials to teach them to 

each other. It is reminiscent of the jigsaw method defined by Johnson 

(1995: 114) as a method “in which teachers divide the academic 

content to be learned into parts and delegate individual parts to each 

group member. Thus, group members are responsible for learning only 

one part of the content and then teaching that part to the rest of the 

group”. 

A GCRT is an activity which is found to be very successful for 

enhancing communicating about grammar. As Fotos (1994: 325) 

states: 

 [A GCRT] provides learners with grammar problems to solve 

interactively…it is communicative and has an L2 grammar 

problem as the task content. Although the learners focus on 

the form of the grammar structure, they are also engaged in 

meaning-focused use of the target language as they solve the 

grammar problem. They develop grammatical knowledge 

while they are communicating. 

Foreign language learners (FL) are very keen in studying grammar. 

They often ask their teachers to teach them the essentials of the FL 

grammar that allow them to codify the chaos of linguistic data into a 

reduced set of rules. After all, human beings are endowed with a 

cognitive ability that allows them to establish relations about linguistic 

entities and to absorb the TL through reasoning and analogical 

undertaking. As Servan-Schreiber and Anderson (1990: 592) argue 

“the world is regular, and people are efficient regularity detectors”. 
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GCRTs help learners discover the rules for themselves, build up their 

explicit knowledge, and promote their grammatical accuracy. Hood 

(1994: 28) maintains that “Drawing the learners‟ attention to the 

linguistic patterns and providing them with the underlying rules and 

principles can enhance the learning process since learners usually try 

to discover rules from the language data for themselves.” So, even 

though teachers do not provide learners with grammatical rules, 

learners will look for the rules for themselves. This individual 

endeavour, however, is time-consuming and too demanding upon 

learners. It is likely to be confusing for it may lead learners to deduce 

wrong hypotheses about the complex structures of the target language 

(TL). GCRTs accommodate students who study grammar as a subject 

grammar; that is, those who want to learn about grammar for academic 

purposes, and not those who want to use the language for survival or 

pure communication, as is the case with people who want to use the 

language for the sake of trade or tourism.   

GCRTs are quite compatible with Second Language Acquisition 

(SLA) research and how people learn languages. They are in tune with 

Krashen‟s comprehensive input hypothesis (1981) in their endeavour 

to expose learners to meaning rather than to submit them to Traditional 

Grammar Lessons (TGLs). They are in symbiosis with Long‟s 

interaction hypothesis (1983b) which emphasizes interactional 

activities among learners to allow them to negotiate meaning through 

the use of comprehension checks and clarification requests. They are 

also in conformity with Swain‟s output hypothesis (1985) which 

acknowledges the role of comprehensible output for promoting 

grammatical competence, expressing efficient meaning, developing 

syntactic processing, and testing out hypotheses about the TL. These 

hypotheses complement each other, present real opportunities for 

learners to work in groups and to interact in order to gain accuracy as 

well as fluency in the TL. GCRTs are also corroborated by skill-

building theories which insist on the move from declarative knowledge 

to procedural knowledge or from knowing to using (Bialystok, 1982).  
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2. Research Hypotheses  

The present study builds on the findings of Fotos (1993, 1994) and 

Ellis (1997, 2003) who claim that GCRTs are more effective than 

TGLs for improving explicit knowledge and grammatical accuracy, 

and negotiated interaction. It aims at finding whether GCRTs improve 

(1) explicit knowledge, (2) grammatical accuracy, (3) negotiated 

interaction as well as (4) autonomy and motivation. Most task-based 

SLA research is carried out under laboratory conditions; and for us to 

feel more secure with the claims made by these proponents, we carried 

out a classroom experiment on first-year students of English in order to 

infirm or confirm the following hypotheses:   

1. GCRTs are more effective for improving grammatical accuracy 

in the use of English tenses than TGLs. 

2. GCRTs are more effective for promoting grammatical explicit 

knowledge about English tenses than TGLs.  

3. GCRTs could be more effective for fostering negotiated 

interaction and comprehensible output in the study of English 

tenses than TGLs. 

4. GCRTs could drive further students‟ autonomy and 

responsibility for learning, and thus increase their self-

confidence and motivation in comparison to TGLs. 

3. Research Design 

The study is concerned with almost all the English tenses which 

have been selected for several reasons. Firstly, they are part and parcel 

of the first year programme of the Licence degree in English. 

Secondly, English tenses seem to be a problematic area for Algerian 

students who are usually confused by the various tense forms and uses 

for expressing their ideas. Thirdly, students often ask their teachers to 

provide them with clear rules of thumb to help them use correct forms 

in speaking and writing without hindering their communication. 

Fourth, university students of English, in general, follow advanced 

studies that require a minimum knowledge of the TL grammar and 

prove readiness for the acquisition of the English tenses.  
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3.1 Types of Teaching Materials   

The types of teaching materials used in this experimental study are 

TGLs and GCRTs:      

     TGLs consisted of traditional grammar lessons and written 

practice. These lessons followed the conventional stages: Presentation 

and Practice. In the presentation stage, thorough explanations of the 

forms and uses of the English tense under study were provided. Every 

tense was presented in the affirmative, negative, interrogative and 

interro-negative form together with yes/no short answers with all the 

singular and plural persons. Then, students were presented with four 

sentences and required to understand their meaning carefully, to 

underline their verbs, and to find the rule which govern them. This 

procedure of drawing rules from a set of sentences is known as the 

inductive approach; it encourages students to observe, analyse, and 

comprehend the sentences so as to discover the rules by themselves. If 

the students were not able to do so, the instructor would guide them to 

find the appropriate rule. Once the rule was given, the instructor drew 

a time diagram on the blackboard so as to show the students where the 

action of the verb happened in relation to three main points: past, 

present and future. At the practice stage, students were presented with 

an exercise where they had to put the verbs in brackets in the correct 

form and to provide oral answers. The exercises we opted for consisted 

of short texts to introduce students to discourse grammar where tenses 

were used in clear contexts and where devices of coherence and 

cohesion were tactfully displayed. All the exercises were extracted 

from Freeman's book (1983).  

     GCRTs are designed in conformity with the task components 

proposed by Candlin (1987), Breen (1989), Nunan (1989), and Ellis 

(1998) including „goals‟, „input‟, „procedures‟, „setting‟, „learner 

roles‟, „teacher roles‟ and„ outcomes‟. They met the main criteria 

established for any language task by Prabhu (1987: 46-7). First, they 

were, in essence, „information-gap activities‟ which required 

exchanging information amongst all the members of the group whose 
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task cards were quite different in content. Second, they were 

considered as „reasoning-gap activities‟ in the sense that students were 

supposed to use their cognitive faculties so as to perceive, reason, and 

induce rules from a series of sentences. Third, they engaged students in 

„decision-making activities‟ through gathering information from each 

other and reaching a common decision. Likewise, GCRTs developed in 

this study were in symbiosis with Pica et al. (1993: 19-26) criteria for 

developing real tasks and which included „jig-saw‟, „information gap‟, 

„problem solving‟, „decision making‟ and „opinion exchange‟. 

     The study is concerned with almost all the English tenses: the 

present simple, the present continuous, the simple past, the past 

continuous, the present perfect, the present perfect continuous, the past 

perfect, the past perfect continuous, the simple future, the future 

continuous, the future perfect, the future perfect continuous, the 

present conditional, the perfect conditional, and tenses in conditional 

sentences. The English tenses were selected for several reasons. 

Firstly, they are part and parcel of the first- year programme of the 

Licence degree in English. Secondly, they seem to be a problematic 

area for Algerian students, and they often ask their teachers to provide 

them with clear rules of thumb to help them use correct forms in 

speaking and writing. Thirdly, university students of English follow 

advanced studies that require a minimum knowledge of the FL 

grammar and prove readiness for learning tenses. Original models of 

task directions, task sheets and task cards which were used for teaching 

the English present simple tense for the experimental group are 

provided in appendix II.  

4. Subjects 

The size of the population concerned by the findings of this 

experiment was a total of 360 Algerian university students of English.  

The sample consists of 66 Algerian first-year students of English 

making up two classes: 31 students in the control group and 35 

students in the experimental group. The students were randomly 

assigned to groups of comparatively equal size by the administration in 
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a sense that the student who came first was enrolled first. This 

procedure helps us to prevent „contamination‟ –the possibility that 

some factor other than the teaching method has brought about the 

differences in the scores. In addition, both groups were subjected to a 

pretest and showed „homogeneity‟ among them. Thus, it may be 

assumed that the two groups were equivalent and that other variables 

such as language aptitude, age, intelligence, and motivation existed 

with equal quantities in both the control and the experimental group. 

Consequently, the sample under scrutiny could be said to be 

„representative‟ of the population, and the results could be 

generalisable to the whole population.    

5. Treatment Cycles 

The students had two required 90-min period per week of English 

grammar with an Algerian instructor who was the researcher himself 

and the regular grammar classroom instructor. Since this could be a 

bias factor, we acted as a facilitator and respected the two approaches 

to the letter to avoid what is referred to as the „Hawthorne effect‟ –

showing more attention, devotion and enthusiasm to one treatment and 

not enough to the other (Benati, 2001: 105-6). The experimental group 

performed GCRTs dealing with the selected English tenses. Students 

in this group were randomly assigned into pairs or four-member 

groups for each task treatment depending on the number of rules for 

each tense. The control group received TGLs on the same tenses. The 

contents of the lessons were dictated to the students from the task cards 

elaborated for the GCRTs. The necessary explanation was provided, 

and the difficult words were written on the blackboard.  

6. Means of research 

In order to assess the comparative effectiveness of TGLs and 

GCRTs, we have recourse to the following means of research 

commonly used in SLA studies: 

1. The proficiency test made up of the multiple choice-questions test 

to evaluate students‟ grammatical accuracy in the use of English 

tenses and the justification test to assess students‟ explicit 
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grammatical knowledge for their choice of the selected tense options 

(see appendix I). 

2. Classroom observation to assess students‟ autonomy and 

negotiated interaction (see section 6.2). 

3. The Students‟ questionnaire to assess students‟ motivation (see 

appendix III). 

4.  

6.1 The proficiency test 

At the beginning of the experiment, the control and experimental 

groups were administered a proficiency pretest made up of a multiple 

choice-questions test together with a justification test to investigate 

respectively whether there were any differences between them in 

grammatical accuracy and grammatical explicit knowledge. The 

students were presented with twenty sentences reflecting all the tenses, 

and they were required to choose one tense from among four 

alternatives and to provide a grammatical justification for the selected 

tense. Both groups showed „homogeneity‟ among them. In terms of 

grammatical accuracy, the mean score of the control group in the 

pretest was 07.90 and that of the experimental group was 07.45. In 

terms of grammatical explicit knowledge, the mean score of the control 

group in the pretest was 03.70 and that of the experimental group was 

03.54. The student t test was delivered using computer software: 

MODALISA VERSION: 4, and did not reveal a considerable 

difference between the pretest score means. After the administration of 

all the TGLs and the performance of the GCRTs, the two groups took a 

posttest that was somehow similar to the pretest.  

6.2 Classroom Observation 

Classroom observation corresponds to Ellis's (1998: 229) evaluation 

model which consists of:  „a response-based evaluation‟ based on the 

researcher‟s observations about the „actual‟ and „intended‟ outcomes of 

the tasks to evaluate whether GCRTs or TGLs enhance negotiated 

interaction and comprehensible output. Classroom observation is an 

important research tool used in SLA to aid researchers in their search 

for information and explanation of teaching techniques and learning 
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processes. Good observation is a fundamental form of evaluation 

which consists of objective interpretations and which allows teachers 

to draw what is extraordinary from what is ordinary, to check learners‟ 

input, intake, strategies and attitudes, or collecting information about 

students‟ interaction and responses. We opted for Wallace‟s (1998: 

106) method of „real time observation‟ which consists in taking notes 

of the students‟ performance in the classroom. For gauging students‟ 

negotiated interaction, we make use of the following units of analysis: 

clarification requests, confirmation checks, comprehension checks, 

repetitions and requests for repetition (Fotos, 1994: 333-4). 

6.3 The Students’ Questionnaire 

For evaluating students‟ attitudes towards TGLs and GCRTs, we 

adopted Ellis‟s (1998: 229) „Student-based evaluation‟ to investigate 

whether GCRTs foster motivation and autonomy. The students were 

requested to fill in the questionnaire in the classroom and to submit it 

as soon as they finished. Since the questionnaire was intended to elicit 

personal answers, students were not allowed to contact each other. 

They were encouraged to give their own opinions and suggestions to 

cooperate to an effective assessment of the courses.             

7 Analysis of the Results 

7.1 Quantitative Analysis of Grammatical Accuracy  

For the analysis of the results, we have made use of a statistical 

package called “Modalisa Version: 4”. The proficiency test was 

administered before beginning TGLs and GCRTs performance. Three 

months later, the same proficiency test with minor alterations was 

administered to both the control and experimental groups as a posttest. 

Grammatical accuracy gains between the pretest and posttest mean 

scores were calculated for the two treatment groups, and the student t-

test was used to examine the significance of differences between them. 

The mean of the control group grammatical accuracy pretest was 

07.90, and its mean in grammatical accuracy posttest was 13.16. The 

net gain in grammatical accuracy for the control group was 05.26. 

Furthermore, the mean of the experimental group grammatical 

accuracy pretest was 07.45, and its mean in grammatical accuracy 

posttest was 15.02. The net gain in grammatical accuracy for the 
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experimental group was 07.57. The student t-test was used to examine 

the significance of differences between the pretest and posttest mean 

scores between the two treatment groups. 

As for grammatical accuracy, given that the student t value 

calculated: 0.515 is inferior to the t value on the table of t values: 1.96 

at 5%, we accept the null hypothesis; therefore, the difference between 

the two means in the pretest is not significant. Given that the calculated 

t is superior to the t value on the table: 2.33 at 2%, the null hypothesis 

is rejected; therefore, the difference between the two means is 

significant at 2%. GCRTs provide better results in grammatical 

accuracy than TGLs. Consequently, the first hypothesis, which 

stipulates that "GCRTs are more effective for improving grammatical 

accuracy in the use of English tenses than TGLs" has been confirmed. 

The results of the t test lent strong support for a positive answer to this 

first hypothesis.  

7.2 Quantitative Analysis of Explicit Knowledge  

As for explicit grammatical knowledge, it is in the same proficiency 

test used in the present study for the analysis of grammatical accuracy 

that the students were required to provide the appropriate justification 

for their choice of any particular tense amongst the four tense options 

provided for each sentence. The objective of this test was to assess the 

explicit grammatical knowledge that the students were supposed to 

have already acquired either through TGLs or GCRTs. The difference 

related to grammatical explicit knowledge in the score means within 

the same groups and between the two groups was also significant. 

Within the same group, the control group score mean in grammatical 

explicit knowledge pretest was 03.71 and in the posttest 09.  A gain of 

05.29 was obtained. Within the same group also, the experimental 

group mean score in the grammatical explicit knowledge was 03.54 

and in the posttest 12.02. A significant gain of 08.48 was achieved.  

     Given that the calculated t is superior to the t value in the table: 

2.58 at 1%, the null hypothesis is rejected; therefore, the difference 

between the two means is significant at 1%. GCRTs resulted in better 

students' achievements in grammatical explicit knowledge compared to 

TGLs. Therefore, the second hypothesis which stipulates that "GCRTs 
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are more effective for promoting explicit grammatical knowledge 

about English tenses than TTFGLs" is significantly corroborated.  

7.3 Analysis of Negotiated Interaction through Classroom 

Observation  

To analyse students' negotiated interaction, we observed them in 

TGLs and GCRTs. 

7.3.1 Negotiated Interaction in TGLs  

In TGLs, we observe that the students are not inclined to negotiate 

at all. In the presentation stage, a few students asked questions about 

the spelling of some words. In spite of the instructor‟s insistence on the 

students to ask any question on the grammar lessons, they did not do 

so. Generally, just few students dared ask questions about a particular 

use of a tense in each session. Hardly any interaction emerged amongst 

the students or between the teacher and the students. In the practice 

stage, however, some students had the chance to read their answers. It 

is obvious that interactions did not emerge because TGLs were not 

designed in such a way to trigger negotiated interaction; the aim of 

these lessons was to transmit some grammatical knowledge to learners. 

Although the teacher induced learners to discuss and interact about 

grammatical topics, they showed some reticence in communicating 

about grammar. We believe that future research should compare 

GCRTs and other types of communicative tasks because TGLs were 

incomparable to GCRTs in terms of providing opportunities for 

negotiated interaction.  

7.3.2 Negotiated Interaction in GCRTs  

GCRTs appeared to allow students to discuss task directions, tense 

forms and tense uses. They had to negotiate and exchange information 

in order to find out the correct forms and to discover the appropriate 

rules together. They had to reach an agreement on each grammar point. 

This required the collaboration of all members of the group and hence 

all the class for reaching a final agreement. Negotiated interaction 

observed in the performance of GCRTs has been categorised according 

to the following patterns: 
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(1) “Clarification requests” as in the following examples: „What is 

the exact form? 'Why have you selected this rule?‟ 'Can you explain 

more why you have provided this form?' 'What is the difference 

between the first rule and the second one of this tense?'  

(2) “Confirmation checks” as in the following examples: „the 

present simple in this series of sentences is used to express the future! 

Yes? Are you sure?‟ 'Is it the correct interrogative form?',  'Is it the 

right tense?',  'Do you think this use is right?  

(3) “Comprehension checks” as in the following examples: „Do 

you understand this rule?' Do you agree on this?  Is it Ok?‟, 'Are you 

following?' 'Have you understood?'  

(4) “Repetitions” as in the following examples: „Speak slowly, 

please!', 'Could you repeat, please?', 'Once more?‟ 'This rule is very 

long, would you repeat it, please?'     

(5) Other questions asked to check the correctness or incorrectness 

of the answers provided as in these examples: 'You say this is the right 

answer; No I do not think so, the correct one is rule number 2', 'Is this 

form Ok?', „Do you think this rule is appropriate?'   

In addition to the negotiation of grammar points, the students in the 

GCRTs group also discussed new or unknown words. If the group did 

not agree on the meaning of a particular word, they turned to the 

instructor asking for help. This endeavour enriched their negotiation. 

Another phenomenon that drew our attention was their attempt to 

correct each other‟s pronunciation of some words. They sometimes 

disagreed, but the search for correctness also pushed their negotiations 

further ahead. GCRTs allowed students to produce great quantities of 

meaningful interaction. Interaction dominated the class from the very 

beginning until the very end. The third hypothesis which stipulates that 

"GCRTs are more effective for fostering negotiated interaction and 

comprehensible output in the study of English tenses than TGLs" was 

strongly corroborated.  

Furthermore, classroom observation also provided strong support 

for the fourth hypothesis. We observed that the experimental group 

students embarked on performing the grammar tasks meticulously and 

enthusiastically. Through collective interdependence and collaboration, 

the students eagerly tackled the grammar tasks completing them in less 

than the time allocated to the TGLs. However, the students in the 
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control group seemed to be passive recipients relying on the teacher 

spoon-feeding operations. They were reluctant to do the exercises, and 

even disinclined to manage without the teacher‟s encouragement. The 

students in the experimental group were not dependent on the teacher; 

they were rather autonomous and responsible for their learning. They 

prepared their grammar lessons alone with the information they had in 

their task sheets and task cards without the teacher's intervention. Their 

enthusiastic attack of the tasks was but a clear indication of the 

motivation that boosted them up in their endeavour to cope with the 

tasks.  

7.4 Analysis of Autonomy and Motivation through the Students' 

Questionnaire 

The questionnaire seeks to elicit answers about students‟ 

perceptions and attitudes towards grammar instruction under TGLs and 

GCRTs.  Here are some questions and answers: 

Q. 1 Did you consider the material about GCRTs interesting? The 

findings show that 97.15% of the students regarded the task materials 

as interesting. Only one student (02.85%) did not think so. The general 

attitude can be regarded as a positive judgement towards the use of 

tasks in the teaching of grammar. This gives a strong support for the 

fourth hypothesis which stipulates that “GCRTs drive further students‟ 

autonomy and responsibility for learning, and thus increase their 

motivation and self-confidence in comparison to TGLs.”  

Q. 2 How much grammar did you learn through GCRTs (a lot, quite 

a lot, not much, or not at all)? The results show that the large majority 

(68.57%) of the students affirmed that they learned 'quite a lot' through 

GCRTs. Grouped together, those who ticked „A lot‟ and „Quite a lot‟ 

formed 85.71% against those who ticked „Not much‟ and „Not at all‟ 

with 14.27%. This high proportion is a clear indication that GCRTs 

tasks have good effects on general grammar learning.          

Q. 3 Did GCRTs help you interact, negotiate and communicate? 

The results show that 82.86% of the students affirmed that GCRTs 

helped them interact and communicate „quite a lot‟, and 11.43% said 

that they helped them „a lot‟. Given the high percentage of the students 
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who said that GCRTs helped „a lot‟ and „quite a lot‟ together 

(94.29%), GCRTs can be said to be very useful for enhancing 

negotiated interaction. So, the third hypothesis guiding this study, 

“GCRTs are more effective for fostering negotiated interaction and 

comprehensible output in the study of English tenses than TGLs” is 

confirmed in this questionnaire.     

Q. 4 Did GCRTs help you gain autonomy, self-confidence and 

motivation? The results show that 71.43% of the students affirmed that 

GCRTs helped them „quite a lot‟ in enhancing their autonomy, 

motivation and self-confidence, and 22.86% said that they helped them 

„a lot‟. Due to the higher number of the students who said that GCRTs 

helped „a lot‟ and „quite a lot‟ together (94.29%), GCRTs can be said 

to have very good effects on students‟ autonomy, motivation and self-

confidence. The fourth hypothesis which stipulates that “GCRTs could 

drive further students‟ autonomy and responsibility for learning, and 

thus increase their motivation and self-confidence in comparison to 

TGLs” is confirmed.  

Q. 5 Would you like to study grammar in the future through TGLs 

or GCRTs or both? The reason behind this question is to detect 

whether the students really like GCRTs and find them useful. The 

results show that 71.43% of the students would like to study grammar 

in the future through GCRTs. Only 11.43% of the students would like 

to study grammar through TGLs, and 17.14% favoured alternation. So, 

GCRTs are preferable to TGLs, and therefore must have a place in the 

FL grammar pedagogy. 

Q. 6 Please, indicate your general feeling about GCRTs? The results 

indicate that 74.29% of the students admited that they were „very 

satisfied‟, and 20% of them avowed that they were „satisfied‟. So, 

those who are „satisfied‟ and „very satisfied‟ form the large majority 

(94.29%). This lends a strong support for the effectiveness of GCRTs.          

Q. 7 What are the advantages of GCRTs? For the sake of brevity, 

the students‟ long answers are concisely reported by the researcher as 

follows: GCRTs improve understanding, negotiated interaction, 
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motivation, spelling, vocabulary acquisition, self-confidence, 

memorization, active work, enthusiasm, autonomy, responsibility for 

learning, good relationship, competition and students‟ social status,. 

However, the disadvantages of GCRTs as listed by few students are 

reformulated by the researcher as follows: the availability of the 

information about tenses in the task cards prevents students from 

making personal investigation, students‟ explanations do not equal 

teachers‟ explanation, no practice, students‟ bad pronunciation, 

irresponsibility of some learners, noise problem, students‟ 

heterogeneous levels. The results of the students‟ questionnaire 

confirm the fourth hypothesis which stipulates that „GCRTs could 

drive further students‟ autonomy and responsibility for learning, and 

thus increase their self-confidence and motivation in comparison to 

TGLs‟.      

8. Discussion 

The results of the experiment indicated that GCRTs are more 

effective than TGLs at all levels. We believe that the same significant 

results attained in the mastery of the tenses through GCRTs can be 

attained for the teaching of other grammatical forms and structures in 

English and other languages. The experiment also demonstrated that 

TGLs resulted in the emergence of correct grammatical forms, and this 

is a sound counterargument for those researchers who deny the 

beneficial effects of grammar instruction whatever its nature.      In 

contrast to TGLs students who have always some grammar practice 

activities after each lesson, the GCRTs students have not been 

presented at all with any form of practice. Although practice would 

have been a bias in favour of the TGLs group, the GCRTs group had 

achieved better results. The place that practice has enjoyed for a long 

time seems to fall into disfavour. GCRTs which lay a great emphasis 

on consciousness-raising proved to be very efficient types of classroom 

activities.  

GCRTs may contribute to language acquisition by allowing students 

to develop grammatical explicit knowledge that will later facilitate the 

acquisition of implicit knowledge (Fotos and Ellis 1991: 622). 

Grammatical explicit knowledge is deemed necessary because it 
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represents a declarative knowledge which allows skill getting which is 

vehemently observed in the internalisation of grammatical explicit 

rules. Procedural knowledge allows skill using which appears in the 

use of grammatical tenses as shown in the multiple choice-questions 

test and will later appear in uncontrolled communication.  

In terms of negotiated interaction, GCRTs seemed to be invaluable; 

their comparisons to TGLs were indeed out of equal at all. They 

allowed students to discuss task directions, tense forms, spelling and 

pronunciation. Since only one acceptable outcome is possible, students 

worked hard to understand each other, to request information from 

each other, to supply each other with the appropriate feedback, and to 

modify their output to be understood. GCRTs also helped students to 

develop the four learning skills: listening, speaking, reading and 

writing. In these kinds of focused tasks, both reception and production 

are emphasized. If students do not listen attentively, read clearly, speak 

distinctly, and write correctly, they will fail in the attempt. The 

development of these skills among the students can be considered as an 

indication of the success of the task.  

GCRTs promote communicating about grammar and negotiating 

meaning to a greater extent. This will certainly develop implicit 

knowledge of grammatical rules. As Fotos and Ellis (1991: 622) argue, 

this type of grammar tasks “may contribute directly by providing 

opportunities for the kind of communication which is believed to 

promote the acquisition of implicit knowledge.” In fact, under GCRTs, 

negotiated interaction abounded in the classroom. Individually, each 

member of the group seemed to be as „busy as a bee‟. Socially, 

students proved to be like energetic ants which work hard and which 

collaborate in an organized society in a very structured way. 

Negotiated interaction is deemed necessary for natural language 

development. As the slogan says, "We are talking to learn and not 

learning to talk." Talking is essential for language acquisition to occur, 

and interaction is very crucial for automatisation to take place. How 

can we imagine learning a FL without interacting and conversing? We 
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believe that Algerian learners need ample interaction because English 

is used only in the classroom..  

The results of this study indicated that GCRTs generated an arsenal 

of FL negotiations. The average number of words per FL negotiations 

ranged from more than three words per negotiated interaction to more 

than seven words per negotiated interaction. The data obtained were 

not mechanical; they consisted much more of extensive and original 

sentences, and much more complex language production. The 

grammar tasks used in this study required the use of information-gap 

activities, reasoning-gap activities, and decision-making activities as 

advanced by Prabhu (1987). The combination of these task features 

allowed the students to produce a maximum number of negotiations. 

The first feature forced the students to exchange information in order 

to fulfil the tasks. The second one made them think and reason about 

the raw grammatical data in order to induce the appropriate rules. The 

third feature consisted in reaching a single agreed-upon solution, and 

this necessitated more discussions to sort out the logical rule. As 

GCRTs are closed ended tasks that induce learners to provide more 

precise answers, they have spawned much more negotiation and 

communication among the students.   

In GCRTs, students worked in groups where each was given only 

part of the information that was necessary for completing the task 

successfully. They had to communicate about grammar in order to 

complete the tasks. Three hypotheses entered into play –the 

Comprehensible Input Hypothesis, the Comprehensible Output 

Hypothesis and the Interaction Hypothesis. Each student had to listen 

to the input attentively, to produce a comprehensible output in order to 

be understood, and to negotiate and interact in order to convince the 

other members of the group about the rules which governed the various 

sets of sentences.  Thus, the grammar tasks resulted in interactive, 

dynamic language use that was sufficiently rich to suggest that GCRTS 

had general benefits to FL learning.  
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In addition to the fact that classroom observation allowed us to 

notice that GCRTs enhanced negotiated interaction and 

comprehensible output, they also enabled us to observe the students' 

responses to the tasks. The students actually developed some positive 

psychological traits. They showed a great autonomy and responsibility 

for learning. They no longer waited for the teacher to provide them 

with all the bits and pieces of language, but they themselves built up 

their own lessons from the task cards according to the directions given 

in the task sheets. They showed self-confidence in dealing with the 

tasks; they no longer hesitated; they even ceased to expect that the 

truth comes only out of the teacher's mouth. Their enthusiasm and 

discussion about grammar without the least vacillation demonstrated 

that their affective filter (Krashen, 1987: 30) allowed them to work at 

the lowest anxiety level. They also developed an outgoing tendency to 

participate and take risks, and generally adopted a tolerant, sociable, 

friendly and extrovert attitude. They felt that they were in a good 

company that permitted them to work without fear and bashfulness, to 

speak spontaneously and to improvise even inaccurately without 

shyness and hesitation. They disregarded the fact that they might be 

ridiculed if they committed lexical or grammatical mistakes in front of 

their peers. We also observed that they developed an analytic 

orientation in the sense that they preferred conscious learning and the 

use of metalanguage in order to discover the rules for themselves and 

to explain them for their peers relying on the TL, without any form of 

inhibition or first language interference.  

As the teacher-researcher played the role of a counsellor and not of 

a powerful master who said and controlled everything in the 

classroom, the students found the group as a favourable nest to allow 

their personalities to hatch out and their quiescent linguistic knowledge 

to blossom naturally without shaking their inner feelings and 

disturbing their natural development. Indeed, GCRTs offered a relaxed 

environment that allowed the students' anxiety level to lower 

drastically and to reinforce their natural trust and self-confidence. The 

participation in GCRTs was compulsory: all the students had to talk in 
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order to accomplish the tasks. If some students may not like GCRTs, it 

is because they involve cognitive processing and rule formation 

techniques. This kind of students are fond of gathering data in an 

implicit way without working out their cognitive abilities such as 

attention, noticing and intelligence.  

Conclusion  

The results of the study show that GCRTs are more effective than 

TGLs in developing grammatical accuracy, grammatical explicit 

knowledge, negotiated interaction, autonomy, self-confidence and 

motivation. In order to help students gain accuracy, fluency, autonomy 

and motivation, we have to make extensive use of GCRTs. They can 

be recommended as a viable approach to integrate form-focused 

instruction and task-based language teaching for the teaching of 

grammar in EFL classes. Indeed, our interest in grammar does not 

mean that we are seeking a golden age of grammar teaching, but we 

are only deploring the strong return of traditional grammar to our 

communicative classrooms on the one hand and the total abandonment 

of grammar teaching in schools and universities on the other hand. 
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Appendices 

Appendix I 

The Proficiency Test 

Circle the appropriate tense, and justify your choice for all the sentences.  

1. We  .  .  .  .  .   for a new house now.   

     a.  look                  c.  are looking 

     b.  will look           d.  have looked 

Justification: 

 

2. We  .   .   .   .   .  you for a long time.   

a. don‟t see          b.  didn‟t see 
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     c.  haven‟t seen    d.   hadn‟t seen 

Justification: 

 

3. Don‟t phone me at seven o‟clock, I  .   .   .   .   . my supper. 

a. shall eat                   c.  shall be eating 

b. shall have eaten      d.  shall have been eating  

Justification: 

 

4. If the weather .   .   .   .   . nice  tomorrow, I will come and see you. 

a. is                          c.  will be 

b. will have been     d.  should be 

Justification: 

 

5. He usually .   .   .   .   .  up about seven. 

a. got                       c.  gets 

b. get                       d.  will get 

Justification: 

 

6. The French  .   .   .   .   . Algeria in 1830. 

a. invaded                    c.  have invaded 

b. had invaded             d.  were invading 

Justification: 

 

7. Your eyes are very red.   .   .   .   .   .   

   a.   Are you crying?       c.   Have you been crying? 

   b.  Have you cried?       d.   Do you cry? 

Justification: 

 

8. He gave me a hand after he   .   .   .   .   . 

     a.   had finished       c.  finished 

     b.   has finished       d.  finishes 

Justification: 

 

9. If  you had invited them, they  .   .   .   .   . 

     a.   would come     c.  would have come 

     b.   have come       d.  came 

Justification: 

 

10. I am sure that I  .   .   .   .   .  him. 

a. will recognise         c.  recognise 

b. am recognising       d.  will have recognised 

Justification: 
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11.  I   .   .   .   .   .   when the telephone rang. 

a. sleep                              c.  slept 

b. have been sleeping        d.  was sleeping 

Justification: 

 

12. By the end of June, students  .   .   .   .   .   their exams. 

a. will have finished               c. finish 

b. will have been finishing     d. will finish 

Justification: 

 

13. I hoped that  you  .   .   .   .   .   .    

       a. will succeed               c.  would succeed 

       b. succeeded                  d.  will have succeeded 

Justification: 

 

14. He was tired because he  .   .   .   .   .   for  three hours. 

a. has been running       c.  was running 

b. had run                      d.  had been running 

Justification: 

 

15. If you heat ice, it   .   .   .   .   .  to water. 

a. turns            c.  will turn 

b. turned           d.  will have turned  

Justification: 

 

16. I hoped that he  .   .   .   .   .    .   us before we got back. 

a. informed               c.  has informed 

b. would inform        d.  would have informed 

Justification: 

 

17. By the end of the year, they   .   .   .   .   .   here for fifty years. 

a. will live                 c.  will be living 

b. would live             d.  will have been living  

Justification: 

 

18. If  we .   .   .   .   .   a car, we could get there quite quickly. 

a. had                    c.  have 

b.  have had           d.  would have 

Justification:   

 

19. This time last year, Peter   .   .   .   .   . with friends in France. 

a. had stayed              c.  has stayed 
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b. was staying            d.  had been staying 

Justification: 

 

20. I usually wear a coat, but I  .   .   .   .   .  one today as it isn‟t cold. 

a. don‟t wear            c. hadn‟t worn 

b. didn‟t wear           d. am not wearing 

Justification: 

 

Appendix  II 

A Model of Task Directions, Task Sheets and Task Cards for  

The Present Simple Tense 

 

Task Directions 

I. Objectives 

      This task should enable you to raise your consciousness and gain an 

explicit knowledge of the different forms and uses of the present simple as 

well as to provide you with ample opportunities for interaction focused on an 

exchange of information. 

II. Activities 

     You are required to consciously analyse the following data in groups of 

four or two where you first share the results of your analysis with the 

members of your group and then with the members of the other groups. 

III. Organisation of the task 

1. Complete the task cards individually. 

2. Read them to the members of your group as many times as necessary until 

they finish    

       writing them down on the task sheets. Do not show them the task cards. 

3. Give them the use of the present simple tense you think corresponds to all 

the sentences. 

4. Discuss with the members of your group the answers until you reach a 

common decision. 

5. Choose one member of your group to report your results to the whole 

class. 

6. Be ready to negotiate with the members of the whole class and to agree on 

a single   

     solution. 

7. Make the necessary corrections if your answers are wrong. 
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  Note:  You should speak only in English during the task.            

Task Sheets 

The Present Simple 

Fill in the following task sheets while one member of your group reads 

them to you. 

I. Forms of the present simple of the verb “to talk”                                            

Affirmative Form                                                 Negative Form 

I  .  .  .                                                                              I   .  .  .                                                                                                    

You  .  .  .                                                                        You  .  .  . 

He/She/It  .  .  .                                                                He/She/It .  .  .                                                                                                                                       

We  .  .  .                                                                         We  .  .  .  

You  .  .  .                                                                        You  .  .  .                     

They  .  .  .                                                                        They .  .  . 

 

Interrogative                                                           Interro-negative form 

.  .  .  I  .  .  .                                                                    .  .  . I  .  .  . 

.  .  .  you  .  .                                                                  .  .  . you  . . . 

.  .  .  he/she/it  .  .  .                                                       .  .  . he/she/it  .  .  . 

.  .  .  we .  .  .                                                                 .  .  . we  . . . 

.  .  .  you .  .  .                                                                .  .  . you  .  . 

.  .  .  they  .  .                                                                  .  .  . they  .  .  . 

      

Short Answers 

     Yes:                                                                                   No: 

Yes, I   .  .                                                                                No, I  .  .  . 

Yes, you . . .                                                                            No, you  .  .  . 

Yes, he/she/it . . .                                                                     No, he/she/it  .  .  

. 

Yes, we . . .                                                                              No, we  .  .  . 

Yes, you . . .                                                                             No, you  .  .  .                                              

Yes, they . . .                                                                            No, they  .  .  . 

 

II. Uses of the Present Simple 

1. Examples from task card one: 

(1) 

(2) 

(3) 

(4) 

Rule 1: The present simple is used to express .  .  .   
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2. Examples from task card two: 

(1) 

(2) 

(3) 

(4) 

 

Rule 2: The present simple is used to express .  .  .  

 

3. Examples from task card three: 
(1) 

(2) 

(3) 

(4) 

Rule 3: The present simple is used to express  .  .  . 

 

4. Examples from task card four: 
(1) 

(2) 

(3) 

(4) 

Rule 4: The present simple is used to express .  .  . 

 ............................................................ 

Task Card One 

I. Form:   

Conjugate the verb „to talk‟ in the affirmative form of the present simple 

tense. 

I  .  .  . 

You  .  .  . 

He/ She/ It  .  .  . 

We  .  .  . 

You  .  .  . 

They  .  .  .   

II. Use: 

 –Read the following sentences carefully to understand their meaning. 

1. Pupils usually go to school in time. 

2. Birds fly, and fish swim. 

3. My son plays all the morning and sleeps in the afternoon.  

4. Housewives work very hard. They cook the meals, lay the table, 

clean the house, mend the clothes, and do the washing and ironing. 

 

 –These sentences show one use of the present simple tense. Find out what it 

is by putting a    
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     tick in the appropriate box below: 

      Eternal truths and facts; i.e. actions for all time. 

      Planned future actions. 

      Past related as present or historic present. 

      Habitual, repeated or permanent actions especially with adverbs of 

frequency:       

      often, usually, sometimes, seldom, rarely, always, occasionally, never. 

..................................................................... 

Task Card Two 

I. Form: 

     Conjugate the verb “to talk” in the negative form of the present simple 

tense. 

 I  .  .  .   

You  .  .  .  

He/She/It  .  .  .       

We  .  .  . 

You  .  .  . 

They  .  .  . 

 II. Use: 

 –Read the following sentences carefully to understand their meaning.  

1. Water boils at 100°C. 

2. Air contains oxygen and nitrogen. 

3. Honesty is the best policy. 

4. Wars solve no problem. 

 –These sentences show one use of the present simple tense. Find out what it 

is by putting a  

     tick the appropriate box below: 

    Eternal truths and facts; i.e., actions for all time. 

    Planned future actions. 

    Past related as present or historic present. 

    Habitual, repeated, or permanent actions especially with adverbs of 

frequency: often, usually, sometimes, seldom, rarely, always, occasionally, 

never. 

............................................................ 

Task Card Three 

 

I. Form:  

Conjugate the verb “to talk” in the interrogative of the present simple tense, 

and then provide short answers. 

Interrogative                       Short answer                      Short answer 

.  .  .  I  .  .  .                           Yes, I  .  .  .                          No, I  .  .  .    

.  .  .  you . . . .                       Yes, you  .  .  .                      No, you  .  .  . 

.  .  .  he/she/it . . . .                Yes, he/she/it  .  .  .              No, he/she/it  .  .  .     
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.  .  .  we .  .  .                         Yes, we  .  .  .                       No, we  .  .  .  

.  .  .  you  .  .  .                       Yes, you  .  .  .                     No, you  .  .  .  

.  .  .  they  .  .  .                      Yes, they  .  .  .                    No, they  .  .  . 

  

II. Use: 

  –First read the following sentences carefully to understand their meaning. 

1. I start work next week. 

2. Next Monday is my birthday. 

3. The Hegira Day falls on Wednesday next year. 

4. The plane leaves at 9 o‟clock from Algiers, and arrives in London at 

11:30. 

 

  –These sentences show one use of the present simple tense. Find out what it 

is by putting a tick in the appropriate box below: 

       Eternal truths and facts; i.e., actions for all time. 

       Planned future actions. 

       Past related as present or historic present. 

       Habitual, repeated, or permanent actions especially with adverbs of 

frequency:    

          often, usually, sometimes, seldom, rarely, always, occasionally, never. 

.................................................................................... 

Task Card Four 

I. Form: 
     Conjugate the verb “to talk” in the interro-negative of the present simple 

tense. 

.  .  .   I  .  .  .     

.  .  .  you  .  .  . 

.  .  .  he/she/it  .  .  . 

.  .  .  we  .  .  .  

.  .  .  you  .  .  . 

.  .  .  they  .  .  .           

 

II. Use:  

–Read the following sentences carefully to understand their meaning. 

1. Rachid tells me that your brothers are abroad. 

      2.  Peter says he will come. 

      3. In 1830, France occupies Algeria. 

      4. Mohamed Dib draws his characters from the Algerian society. 

 

 –These sentences show one use of the present simple. Find out what it is by  

putting a tick  in the appropriate box below: 

       Eternal truths and facts; i.e., actions for all time. 
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       Planned future actions.     

       Past related as present or historic present. 

       Habitual, repeated or permanent actions especially with adverbs of 

frequency:      

         often, usually, sometimes, seldom, rarely, always, occasionally, never. 

 

Appendix  III 

The Students' Questionnaire 

Dear Student,  

     This questionnaire is designed to investigate your attitudes towards 

„grammar tasks‟ as performed in the classroom while studying the English 

tenses. 

     Your answers will be taken into account for research purposes and will be 

treated with a great confidence. 

     Please, fill in the following questionnaire by providing the required 

information or by putting a tick in the appropriate box.  

     Thank you in advance for your cooperation. 

1. Did you consider the material about GCRTs interesting?  

     Yes                  

      No         

2. How much grammar did you learn through grammar consciousness-raising 

tasks? 

     A lot                    

     Quite a lot             

     Not much              

     Not at all            

3. Did GCRTs help you interact, negotiate and communicate? 

     A lot     

     Quite a lot    

     Not much    

     Not at all   

4. Did GCRTs help you gain autonomy, self-confidence and motivation?  

     A lot                  

     Quite a lot         
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     Not much            

     Not at all            

5. Would you like to study grammar in the future through:  

  TGL?          

  GCRTs?                         

  Both  Methods                                                                       

6. Please indicate your general feeling about GCRTs.  

  Satisfied                                 

  Very satisfied            

   Dissatisfied               

   Very dissatisfied              

7. What are the advantages and disadvantages of GCRTs?     
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